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He mihi 
 
Ko te karanga nei o Te Pūrengi  
Kia nanao atu ai ki a ia anō  
Kia tere ai te waka  
Ki ngā mātāhauariki o te māramatanga. 
Nā konā he whakatere waka  
I ngā au o te wai e ora ai  
Ō tātou wawata e waipuketia ana  
I te Moana nui a Kuranui,  
A Kuraroa, a Kurapāmaomao. 
Nā ō tātou tīpuna i whakapūaho mai 
Te arawai hei whai, me te kārewa anō hoki 
 I ō tātou wawata mō te ao huri nei,  
Ko ēnei wawata anō e tohu ai  
Te whakarere iho o te kakau o te hoe  
E tetere nei te waka o te kuranui  
Ki ngā pae o te māramatanga. 
Ko te wawata ia, he whakatinanatanga  
Te pūrongo nei hei whakaohooho  
I ō tātou hāpori,  
Kia whakamaua Te Pūrengi 
E nanao atu ai te taura o tokotū,  
E hiki kakau ai te hoe  
Ki te whakatere tōtika i te waka,  
Kia waka eke noa ai te koke ki tua o kitea. 
 
The call of Te Pūrengi invites you to grasp the metaphorical rope of the mast, seek out challenges, and 
venture into new waters.  
May we explore the tides and currents that shape our collective aspirations in the increasingly 
complex and ever-changing tertiary education environment.  
Informed by the courage of our tīpuna we navigate these waters, buoyed by our dreams and 
aspirations for the future, and our desire to voyage forward into unchartered waters in the pursuit 
of enlightenment.  
The hope is this plan will inspire us all, far and wide, to whakamaua Te Pūrengi – take hold of the rope 
of the mast, to navigate, to evolve in our quest for knowledge and understanding. 
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Summary of Investment Plan actions 

Aims Actions for 2022-2024 Measures TES Goals and AUT themes 
Lift learner success through the 
three workstreams: 
• Exceptional learning 

experiences and holistic 
student support 

• Effective systems and 
processes 

• Understanding our 
students and ourselves 

Improve the way we use the student voice and respond to 
feedback 
Implement recommendations from Barriers to Learning review 
Strengthen Orientation programmes 
Deploy the NCEA subject matching tool 
Review attendance verification policies and practices, including 
introducing early assessments in all first-year papers 
Communicate the learner success plan and academic support 
philosophy to all staff 
Introduce engagement-focussed nudges in all core courses  
Develop student engagement reporting 
Use the AUT App to share students’ engagement data with them 
Use the findings from the discontinuation project to inform our 
student support initiatives 

Proportion of students who would 
recommend their programme of study 
Proportion of students who are satisfied 
with teaching quality 
Course completion rate for students from 
areas with high deprivation scores 
Course completion and first-year retention 
rates for Māori students 
Course completion and first-year retention 
rates for Pacific students 

TES Goal 1: Learners at the centre 
TES Goal 2: Barrier-free access 
TES Goal 3: Quality learning and 
teaching 
AUT Theme 1: Creating exceptional 
learning experiences 
AUT Theme 3: Responding to our 
place in the world 
 

Build students’ transferrable 
skills and respond to regional 
skills needs 

Review and strengthen our work-integrated learning programme 
Increase health and science provision 

Proportion of bachelors graduates who 
completed work-integrated learning 
Proportion of available graduates who are 
employed full time 

TES Goal 4: Future of learning and 
work 
AUT Theme 1: Creating exceptional 
learning experiences 
AUT Theme 4: Building our position 
as New Zealand’s university of 
technology 

Develop our research 
programme 

Implement new pan-university AUT Futures research themes 
Identify and mitigate barriers to research 

Number of quality-assured research 
outputs 
Proportion of research-active academic 
staff 
Ranking amongst New Zealand universities 
for field citation ratio 

TES Goal 5: A world-class, inclusive 
public education system 
AUT Theme 2: Discovery and 
application of knowledge for 
wellbeing and prosperity 

Honour Te Tiriti o Waitangi Embed mātauranga Māori into our undergraduate programmes 
Respond to the recommendations of Wānanga Aronui  
Lift cultural competence of non-Māori staff 
Build a more representative academic staff membership 
Review and improve the support provided to early career Māori 
and Pacific academic staff 

Number of Māori graduates from 
bachelors degrees 
Number of Māori doctoral candidates 

TES objective: Ensure that 
strategies, behaviours, actions, 
services, and resourcing reflect your 
commitment to Te Tiriti o Waitangi 
AUT Theme 3: Responding to our 
place in the world 

Enable the above through 
effective planning processes 

Midpoint review of AUT Directions to 2025 
Review the business planning process 

 AUT Theme 5: Achieving our goals 
through effective administration 
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1. AUT’s mission and role 
Our distinct contribution 
Auckland University of Technology is a world-class, inclusive, contemporary university, contributing to 
the betterment of Auckland, Aotearoa New Zealand and the world through our graduates and 
research impact. We transform lives, nurture curiosity and invention, and find solutions to the major 
challenges of our time. Our mission is ‘great graduates’ – graduates who care, question, and act, who 
reflect our place in the world and are our major contribution to the nation; our success and reputation 
are inextricably bound to their accomplishments. We co-design and translate our research for positive 
impact in business, industry, and our communities. We partner with hapū, communities and like-
minded stakeholders that enrich the learning experience for our students and ensure our discoveries 
effect genuine social change.  

AUT’s commitment to academic excellence and equity stems from our institutional journey as New 
Zealand’s only university of technology. We are placed in the world’s top 300 universities, and this 
year Times Higher Education (THE) ranked AUT 15th in the world for universities established since 
2000. Ultimately, AUT is a university for Tāmaki-Makaurau Auckland and for New Zealand, and we 
value that contribution to the city as much as our global standing. 

AUT has developed a unique and valuable profile as a reputable university that meets needs that other 
universities do not: through our commitment to opportunity and inclusion for students who would 
miss out under traditional university admission practices; and because our learning and teaching is a 
combination of practical, applied, relevant to employment opportunities, interactive, engaging and 
largely campus-based.  

Who we are 
The University has three main campuses in Akoranga-Northcote (North), central city (City), and 
Manukau (South), and three specialist facilities: AUT Millennium on the North Shore, the Radio 
Astronomical Observatory at Warkworth, and the Centre for Refugee Education at the Mangere 
Refugee Resettlement Centre. AUT established its South Campus to improve access to and success in 
university education for South Aucklanders, many of whom experience considerable socio-economic 
and educational disadvantage. We were grateful to receive Government funding to support this 
development. A deepening understanding of these challenges has sparked changes to the ways we 
welcome, prepare, support, and teach our learners, for the benefit of all. 

Our five faculties teach a wide range of disciplines, almost all at degree and postgraduate level, and 
we specialise in work-integrated learning and research-led, applied teaching. The faculties and their 
associated schools are described in Table 1. 
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Table 1. AUT faculties and schools 

Faculty (Te Ara) School (Te Kura) 
Business, Economics and Law 
Te Ara Pakihi, Te Oranga Me Te Ture 
 

Business (Te Kura Kaipahiki) 
Economics (Matauranga Ohanga)  
Law (Te Kura Kure)  

Culture and Society 
Te Ara Kete Aronui 
 

Education (Te Kura Mātauranga) 
Hospitality and Tourism (Te Kura Taurimatanga me te Mahi Tāpoi) 
Language and Culture (Te Kura Reo me te Ahurea) 
Social Sciences and Public Policy (Te Kura Pūtaiao ā-iwi me ngā Kaupapa 
Tūmatanui)  

Design and Creative Technologies 
Te Ara Auaha 
 

Art and Design (Te Kura Toi o Hoahoa) 
Communication Studies (Te Kura Whakapāho) 
Engineering, Computer and Mathematical Sciences (Te Kura Mātai Pūhanga, 
Rorohiko, Pāngarau)  
Future Environments (Huri te Ao) 

Health and Environmental Sciences 
Te Ara Hauora a Pūtaiao 
 

Clinical Sciences (Te Kura Mātai Haumanu) 
Public Health and Interdisciplinary Studies1 
Science (Te Kura Pūtaiao) 
Sport and Recreation (Te Kura Hākinakina) 

Te Ara Poutama Māori and Indigenous Development 
 

AUT Directions to 2025 is our strategic plan. It has been in place since 2017 and is based on five themes 
(Table 2), each with a series of underlying directions, many of which are closely aligned with the 
objectives and priorities of the Tertiary Education Strategy (TES). Along with guiding the University’s 
decision-making and priorities, the directions reveal our distinct role in the New Zealand tertiary 
landscape. 

Table 2. Themes and associated directions from AUT Directions to 2025 

Theme Directions 
Creating exceptional learning experiences Delivering compelling programmes 

Going beyond educated and employable 
Designing student-directed learning 
Supporting great teaching 

Discovery and application of knowledge for 
wellbeing and prosperity 

Integrating teaching and research 
Contributing excellent research 
Applying our research 
Advancing by collaborating 
Enhancing student research 

Responding to our place in the world Respecting Te Tiriti o Waitangi 
Working for our city and country 
Sharing our knowledge at home 
Improving our work through internationalisation 
Being a responsible global citizen 

Building our position as New Zealand’s university of 
technology 

Increasing our strength in application and innovation 
Leading our sector in external impact 
Demonstrating technological excellence 
Applying shared technological themes 

Being a place where people love to work and learn Designing work that is purposeful and rewarding 
Being an inclusive community 
Achieving our goals through effective administration 
Making great spaces and places 
Sustaining our future 

 

In line with both AUT Directions and the TES, our next phase of development is to imbue our learners 
with a greater understanding of, and appreciation for, mātauranga Māori as well as other cultural 

 
1 As this is a new school, the Māori name is yet to be confirmed 
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knowledges, and to provide more opportunities for multi-disciplinary collaboration in our 
qualifications.  

We also seek to broaden the impact of our research programme. Our strengths lie in applied research, 
particularly in the fields of sports science; creative design and advanced technologies; health and 
wellbeing; sustainable cultures, communities and environments; and transformational digital futures. 
AUT is currently reviewing its Research Roadmap, and this will shape the actions we take over the 
period of this Investment Plan. This is described in more detail in Section 3.3.  

Governance and management 
The University's governing body is Council. Its membership consists of ministerial and Council 
appointees, elected staff representatives and a student representative. The Vice Chancellor is, in 
effect, the chief executive of the University, responsible for managing its academic and administrative 
affairs. Under the statute, the Vice Chancellor is the employer of all university staff and, as a member 
of Council works with and is accountable to it, providing the link between university governance 
(Council) and management functions. The Vice Chancellor’s monthly written reports cover 
achievements relating to each AUT Directions theme, along with enrolment monitoring, financial 
performance information, and a summary of progress towards the University’s key performance 
indicators.  Council approves the University’s corporate documents, including the Capital Asset 
Management Plan, Investment Plan, and Annual Report. Under delegation from Council, the Internal 
Audit Office (IAO) conducts risk assessments for the University, maintains the risk register, and tests 
our policies and procedures to ensure we have adequate and effective controls in place. Each year, 
the IAO develops an audit plan based the risk register. The plan is approved by Council, and includes 
compliance reviews, testing of internal controls, and the establishment of action and risk mitigation 
plans. 

The Strategic Leadership Team (SLT) supports the Vice-Chancellor to manage the University’s routine 
operations and provide a pan-University strategic approach to reviewing progress and prioritising key 
initiatives. SLT consists of all the University’s senior leaders with major budget responsibilities: the 
Deputy Vice-Chancellor, Pro Vice-Chancellors, Deans, Assistant Vice-Chancellors, Group Directors, and 
the University Librarian. Each SLT member sets a three-year business plan for their area’s specific 
contribution to achieving AUT Directions and the Roadmaps (Figure 1). Over the course of this year, 
we are reviewing AUT Directions and the associated business planning process.  
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Figure 1. AUT's proposed planning framework 

 

Te Tiriti o Waitangi at AUT 
The University honours Te Tiriti o Waitangi, a living document that underpins decision-making in 
Aotearoa New Zealand, our interactions with each other, and our values. While AUT is a centre for 
learning for all peoples, we acknowledge the unique and special place of Māori as tangata whenua. 
The University has a responsibility to ensure our policies and procedures appropriately acknowledge 
and support Māori values and expectations, and to advance Māori leadership, both within our own 
organisation and by preparing rangatahi to be the rangatira ō āpōpo (the leaders of tomorrow). Ngā 
Wai o Horotiu marae is the whānau and cultural centre of the University, visually documenting the 
history of Māori and providing a welcome for the diverse cultures at AUT. Led by the Pro Vice-
Chancellor, the Office of Māori Advancement (OMA) works closely with Māori staff, students, and the 
wider community, to provide pastoral care and administer scholarships for students, and to advise on 
the implementation of mātauranga, kaupapa and tikanga Māori throughout the University.  

Following the principle of by Māori, for Māori, staff from OMA and altLAB (AUT’s Learning 
Transformation Lab) are developing guidance documents for Tiriti-honouring practice at the 
University. This initiative arose from the 2020 Wānanga Aronui series, where Māori staff and students 
shared their experiences and identified areas for improvement. The documents will guide Māori and 
non-Māori staff alike as we seek to incorporate mātauranga into our teaching practice, to meaningfully 
incorporate te ao me te reo Māori in our everyday work, and to understand and apply manaakitanga 
and whakawhanaungatanga in our policies and our interactions with students and each other.  While 
still under discussion, the wānanga’s recommendations may include actions such as: establishing 
senior Māori advancement roles in each school and faculty; implementing te reo and tikanga 
competency training for all staff, and requiring this for promotion; and strengthening the Eke Tangaroa 
(Early Career Academics) programme. These are all critical steps towards a shared governance model.  

More immediately, AUT is shifting to evaluating our policy and practice against the articles of Te Tiriti, 
rather than the Treaty principles, requiring a deeper understanding of Te Tiriti and its original intent; 
future policy and procedure developments will be based on the articles of Te Tiriti. AUT’s Pro Vice-
Chancellor (Māori) and Assistant Pro Vice-Chancellor (Māori) are leading the development of a 
proposed Tiriti framework for New Zealand universities through Universities New Zealand’s Te Kāhui 
Amokura group.  

These responsibilities are expressed in AUT’s whakataukī: 
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Tāwhaitia te ara o te tika, te pono, me te aroha; kia piki ki te taumata tiketike  

It speaks of following a principled path in the pursuit of achievement.  

The University supports Māori students through Te Tari Takawaenga (Māori student liaison services) 
and OMA. We offer a range of scholarships to support rangatahi as they embark on a university degree 
and we have strong partnerships with Northland secondary schools. Te Tari Takawaenga provides 
academic support and assistance with study skills for Māori students, along with peer mentoring and 
cultural, social, financial, and personal assistance where required. Tītahi Ki TUA, the Māori students’ 
association, receives University funding to run weekly dinner and study nights at Ngā Wai o Horotiu 
marae. High-achieving Māori and Pacific students often take on peer mentoring and cultural 
leadership roles. Those with the desire to embark on an academic career are supported with 
postgraduate scholarships, opportunities for teaching and research assistant roles, and the MAI Ki 
Aronui doctoral students’ group. In our students’ own words: 

I loved my lecturers; they were compassionate and very supportive. I loved the no-nonsense way of learning 
[and] the "I’m here for you" wrap-around support. I also felt that my own tikanga and mātauranga Māori 
values were respected. This was not a token Māori environment. We were really looked after. 

Friendliness of lecturers. Wonderful sense of whanaungatanga between cohort members – felt I could turn 
to anyone for help. Great friendships that have carried over into professional life. 

The delivery of this qualification, the support was extremely helpful as I was encouraged to research and this 
is where I discovered many inequalities to my iwi, hapū and whānau. I am very grateful to my qualification 
as I now have positions as a Trustee on our Taiwhenua Board and also our Treaty Trust Board.  

We aim to increase Māori representation amongst our academic staff through initiatives such as MAI 
Ki Aronui and Eke Tangaroa, providing targeted support for doctoral candidates and doctoral 
graduates respectively. As outlined in the Code of Conduct for Research, the values at the heart of our 
research programme include tika (acting with integrity and respecting the interests of relevant 
communities); mana (balancing one’s own authority and the rights held by others); whakapapa (the 
importance of relationships with relevant communities); manaakitanga (acting with care and respect 
for diverse values and communities); pūkenga (acting with rigour); and kaitiakitanga (acting with 
responsibility and ensuring resources are managed appropriately). The new AUT leadership excellence 
framework was created in partnership with our Māori leaders and describes the ways in which our 
senior staff advance our Tiriti relationships.  These include: 

• Creating opportunities for Māori to inform and lead the realisation of a shared vision; 
• Valuing mātauranga Māori and maintaining tika relationships with Māori; and 
• Developing genuine engagement through responsive engagement and increased knowledge of te ao Māori. 

Over the period of this Investment Plan, the University’s focus will be on making progress in Māori 
learner success, as well as building a more representative academic staff membership, and lifting the 
cultural competence of our non-Māori staff. We will also focus on curriculum-based initiatives, 
including a five-year programme to embed mātauranga Māori into our undergraduate programmes 
and build the confidence and competence of staff to incorporate Māori tikanga and kaupapa in their 
teaching practice. 

Te Ara ō Hine – Tapu Ora 

Two AUT midwifery clinicians are leading a Ministry of Health project designed to lift the number 
of Māori and Pacific midwives. The project includes all five midwifery education providers, and 
involves recruiting more Māori and Pacific students into the programme along with providing 
pastoral care, discretionary hardship funding, and academic support. Te Ara ō Hine – Tapu Ora arose 
from the Midwifery Workforce Accord, an agreement between government, district health boards, 
and midwifery unions to improve support for midwives. To date in 2021, 22% of students in our 
Bachelor of Health Science (Midwifery) are Māori and another 16% are Pacific peoples. 



10 

Responding to regional, national, and global trends 
All AUT programmes undergo a full review every five years and all major course groupings have an 
advisory committee or equivalent relationship2 to assist with curricula review and development; 
provide market intelligence on graduate demand; connect to industry and professional groups; and 
advise staff on professional development needs. Committees include one or more senior academic 
leaders from AUT, external appointees from national peak bodies or other industry representatives, 
and where possible, Māori representation and a student or recent graduate.  

Academic developments over the period of the last Investment Plan include the establishment of the 
School of Future Environments (bringing together architecture, built environment, construction, and 
creative technologies), the realignment of health disciplines to create a new School of Public Health 
and Interdisciplinary Studies and the extension of the School of Clinical Sciences to include counselling 
psychology. During the tenure of this Investment Plan, we seek to introduce qualifications in logistics 
and physiology, and see significant opportunities to extend our regional reach in partnership with Te 
Pūkenga.  

At the regional level, we work closely with Auckland Council and its Council-Controlled Organisations, 
particularly Auckland Unlimited to support economic growth and reduced inequality and Auckland 
Transport. The Vice-Chancellor regularly meets with the chief executive officers of these 
organisations; we have a representative on the Auckland City Centre Advisory board and belong to 
the city’s Learning Quarter group who are currently focussed on student safety issues in the Auckland 
CBD. We support the Council’s goals for the city as an institutional citizen, major capital developer, 
and significant employer; and through our research programme; recently, for example, the School of 
Tourism and Hospitality worked on a regenerative tourism project in support of the Auckland Climate 
Plan.  

The University and Auckland Council share a vision for South Auckland as a prosperous, resilient place, 
with thriving tamariki and whānau.3,4 AUT is a key partner and contributor to The Southern Initiative, 
Auckland Council’s longitudinal investment programme that supports the region’s social and 
economic transformation. Through a network of the South Auckland principals, we identify 
opportunities for mutually beneficial collaboration. Our Navigation Station programme promotes 
science, technology, engineering, arts and mathematics- (STEAM) based careers and supports 
intermediate-aged learners through the transition to secondary education. We also work with schools 
to assist with the NCEA subject selection process and provide exam preparation workshops, and our 
students mentor secondary-aged learners at weekly homework academies. UniPrep is a 
whanaungatanga-based summer transition programme designed to introduce students to university 
life; impart study, literacy and numeracy skills; and introduce students to crucial academic concepts. 
Once at the University, we offer our students a range of practical and pastoral care initiatives to 
support their success, based on our understanding of the challenges they face. As described in Section 
3.1, we are improving our academic and pastoral support for these students, reorganising our 
administrative processes, and implementing curriculum-based initiatives designed to lift the success 
rate for this crucial learner group.  

International accreditation and rankings procedures are critical tools for measuring the quality and 
relevance of our provision, and our standing on the global stage, as required by the Education and 
Training Act 2020. AUT has experienced a meteoric rise through the Times Higher Education (THE) 
international rankings, moving more than 200 places since 2017 to be placed in the top 251-300 in 
2021, including 19th in the world for global research impact, 29th for international outlook, and 23rd for 

 
2 An equivalent relationship may include involvement with industry, organisation or professional bodies 
3 Auckland Council, ‘The Southern Initiative’, https://www.tsi.nz/ Accessed 13 April 2021 
4 Unless otherwise stated, throughout this Investment Plan, South Auckland refers to the four local board areas 
of Māngere-Ōtāhuhu, Manurewa, Ōtara-Papatoetoe, and Papakura 

https://www.tsi.nz/
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social and economic impact. AUT has a five-star rating from QS. We have 12 QS world ranked subjects, 
including Accounting & Finance, Nursing, Sports-related studies, and Communication & Media Studies. 
National and international accreditations are another important tool for benchmarking our 
performance in disciplines such as Health, Engineering, and Business. The AUT Business School 
recently achieved EQUIS accreditation to go along with that of the AACSB. EQUIS focusses on the 
students’ learning environment, their ability to gain and apply managerial and entrepreneurial skills, 
their personal development, and their sense of global responsibility. Other benchmarking tools 
include Tribal, data from the Tertiary Education Facilities Management Association (TEFMA), the 
Performance-Based Research Fund (PBRF), the Council of Australasian University Directors of 
Information Technology (CAUDIT), and the Council of New Zealand University Librarians (CONZUL). 
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2. Addressing stakeholder needs 
This three-part section presents the approach by which AUT identifies its stakeholders, discusses the 
broad stakeholder categories, and our methods of engagement to understand their needs. The second 
part presents a deeper look at our most important stakeholder group: our learners. Finally, we look at 
the issue of learner success at AUT, considering the impact of socio-economic status and structural 
factors on course completion and retention rates, and providing the context for the following sections, 
which address the University’s strategy for lifting learner success. 

Identifying AUT’s stakeholders 
AUT identifies its stakeholders as groups that influence or can affect one or more of three critical 
factors: our strategic direction and reputation; student recruitment decisions and student satisfaction; 
and our financial position. Our stakeholders include our current and future students and their families; 
graduates; staff; local hapū and mana whenua; industry and community partners; Auckland’s 
secondary schools; and national and local government. Other key stakeholders include professional 
bodies who accredit our graduates, our research partners, other partner institutions and agents, and 
the various communities surrounding our campuses and specialist sites.  

Students are our most important stakeholder group. AUT students are a diverse group: compared 
with New Zealand university sector we have higher proportions of learners who are mature or part-
time, who hail from lower socio-economic backgrounds, are former refugees and new migrants, or 
are of Pacific ethnicities. This diversity reflects our commitment to broadening participation and 
success for students with academic potential and the desire to learn, to transform their lives, and to 
serve their communities.  

As a New Zealand university, we have a responsibility to Māori learners and we currently attract 13% 
of all Māori university students. Māori students are well represented across our disciplines, 
particularly health sciences, humanities and law, creative arts, business, and education. Our other 
priority groups are Pacific peoples and learners with disabilities, along with women (particularly in 
disciplines where they are traditionally under-represented); young learners; those who experience 
poverty and educational disadvantage or are first in their family to attend university; former refugees; 
and learners from South Auckland. The University has held Rainbow Tick accreditation since 2014, 
acknowledging our commitment to be a safe and inclusive place for people of all sexual orientations 
and gender identities.  

Consultation is AUT’s most important tool for understanding our stakeholders’ needs. In addition to 
student surveys and questionnaires, AUT undertakes in-depth, qualitative reviews with students to 
gain insights into specific areas of interest and has student reference groups. Over the period of this 
Investment Plan, we aim to improve the way we use the student voice and implement better 
mechanisms for informing students of the impact of their feedback.  

We have a long-standing partnership with Ngāti Whātua, including an annual rangatahi tertiary 
summit, and are strengthening our relationships with other Auckland hapū. Through our engagement 
with Waikato-Tainui ki Tonga, we have joined Te Kōtahi a Tāmaki, a collective of 35 marae from the 
South Auckland region, and are working with Ngāti Paoa on the development of North Campus. 

Regular engagement with Auckland schools helps the University respond to shifts in student demand 
and provide tailored support for students making the transition from secondary school. AUT has 
forged deep partnerships with schools, particularly those with high proportions of Māori and Pacific 
students, as we work together to better prepare students for university education. Our involvement 
starts as early as Year 9 with Navigation Station, which is designed to prepare learners for the 
transition to secondary school, and to spark an interest in STEAM-based careers. We remain in contact 
with these learners throughout their time at secondary school, placing them in whānau groups that 
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are led by university student mentors, known as Navigators. In partnership with South Auckland 
schools, we provide NCEA preparation sessions at South Campus. Over time, this is supporting the 
pipeline of school leavers who achieve UE and those with the necessary backgrounds for engineering 
and other programmes with more stringent entry criteria.   

From 2022, AUT will be strengthening our presence in secondary schools in Hawkes Bay, Bay of Plenty, 
and Northland, all regional areas with higher proportions of Māori students. Our scholarships strategy 
will support this work. 

Our international stakeholders include our international alumni, the agents who support students to 
apply for and enrol at AUT, and our research and teaching partners. AUT has secured relationships 
with a wide range of institutions, particularly across the Asia-Pacific region, covering research 
collaborations, student exchanges, and information sharing.  

We engage with prospective students, parents, and employers through our brand surveys. We have 
regular contact with relevant government agencies and with Auckland Council. We will work in 
collaboration with other universities, Tertiary Education Commission, Ministry of Education, and the 
New Zealand Qualifications Authority on initiatives that we believe will affect the required system 
changes to lift learner success at all levels.  

As outlined above, relevant industry and community representatives review our qualifications and 
host our students for work-integrated learning, providing a steady flow of information on the quality 
and relevance of our education, and on the professional qualities of our senior students. We may also 
invite industry involvement in capital investment decisions, such as the purchase of major equipment, 
and the development of new facilities. We remain engaged with professional bodies to ensure our 
graduates are well prepared for their chosen professions, including the Midwifery, Nursing and 
Teaching Councils of New Zealand, the Dental Council, Engineering New Zealand, and the New Zealand 
Council of Legal Education.  

In our research, close partnerships with industry and, increasingly, co-designed research plans mean 
findings can be quickly translated into practice. Government, industry and ultimately the New Zealand 
public are important stakeholders in our research programme.  

The University is also a major employer and makes a significant contribution to the prosperity and 
vibrancy of the central business district. We support the arts through our relationships with Auckland 
Theatre Company, the St Paul Street Gallery, and the Auckland Art Gallery.  

For more information about how we work with stakeholders to support Learner Success, please refer 
to our Learner Success Plan template (supplementary to the Investment Plan). 
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3. Responding to the Tertiary Education 
Strategy and progressing AUT Directions  
The context 
While the Tertiary Education Strategy does not explicitly signal a commitment to growth in higher 
education, Goal 2 demonstrates the Government’s interest in removing barriers to access and success, 
particularly Māori and Pacific learners.  

There are some important parity gaps to consider prior to students arriving at university. Ministry of 
Education data for Auckland schools reveal a clear disparity of outcomes for retention to Year 13 and 
for UE attainment, based on ethnicity (Figure 2). Many Māori and Pacific learners who complete Year 
13 will be considered a ‘near miss’ for UE, often because their subjects were not UE-approved.5 
Misaligned subject choices at secondary school should not necessarily preclude students with 
academic potential and the right attitude to study from university education. Over this Investment 
Plan, we will monitor the success of our initiatives to support these students, including those entering 
through our mediated pathways.  

Figure 2. Parity gaps for domestic Auckland school leavers (2020) 

 
AUT’s learners have diverse socio-economic backgrounds. One in five (21%) AUT students comes from 
an area with a high deprivation score, rising to 40% at South Campus.6 Two in five learners (42%) from 
disadvantaged backgrounds are of Pacific ethnicities and more than half (56%) come from South 
Auckland. Picture 1 shows that in comparison to other universities, AUT has a much more even spread 
of school leavers from across the decile range. A quarter (24%) of all school leavers enrolled at AUT in 
2019 came from Decile 1-3 schools, compared with just ten percent for the sub-sector. The number 
of school leavers from Auckland’s Decile 1-3 schools enrolling at university increased 11% from 1,504 

 
5 Ministry of Education, ‘School leavers’ attainment’, https://www.educationcounts.govt.nz/statistics/school-
leavers  
6 Deprivation scores are based on the New Zealand Deprivation Index data, where each census area mesh block 
is allocated a score out of ten to indicate its level of socio-economic deprivation. A score of 9 or 10 is considered 
high deprivation and 1-3 is low  
 

https://www.educationcounts.govt.nz/statistics/school-leavers
https://www.educationcounts.govt.nz/statistics/school-leavers
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in 2011 to 1,669 in 2019, entirely due to growth at AUT.7 More than half (53%) of those who go on to 
university from these schools enrol at AUT.  

Picture 1. Decile range of school leavers at New Zealand universities (student headcount) 

 
Learners from socioeconomically deprived backgrounds are likely to face some or all the following 
barriers in their pursuit of a university education: 

• over-crowded homes and housing insecurity as a result of rising rental costs;8  
• environmental hazards, including crime, noise and poor-quality housing, which can also lead to poor health 

outcomes; 
• no or poor access to the internet and digital devices and no conducive study space at home; and 
• lower parental education and parents who are more likely to work in low-wage, insecure jobs, or to receive 

some form of benefit;9 and 
• anecdotal evidence suggests that many students will be working to help support their families or taking on 

additional childcare responsibilities while their parents work. 

AUT Directions is centred on student success. We have high aspirations for our students and ourselves; 
we aim to offer such exceptional, barrier-free learning experiences that we achieve an 80% first-year 
retention rate and parity in course completion for all student groups. For a discussion of the reasons 
for, and AUT’s response to, the existing parity gaps in learner success, please refer to our separate 
Learner Success Plan template (supplementary to the Investment Plan) and to Section 3.1 which lays 
out AUT’s response to Goals 1 to 3 of the Tertiary Education Strategy. 

  

 
7 The number of Decile 1-3 school leavers who enrolled at AUT increased from 666 in 2011 to 895 (34%) in 2019 
(the most recent data available), offsetting a seven percent decline in the number who enrolled at other 
institutions 
8 Ministry of Education data show that 13.4 students per 1,000 in South Auckland moved schools twice or more 
in 2019, compared with 6.8 for the rest of Auckland. Ministry of Education, ‘Transient student data tables 2020’, 
https://www.educationcounts.govt.nz/indicators/main/student-engagement-participation/transient-students 
Accessed 13 April 2021 
9 Massey University, ‘Socio-economic deprivation profile: Environmental health intelligence New Zealand’, 
https://ehinz.ac.nz/indicators/population-vulnerability/socioeconomic-deprivation-profile/#Ref3 Accessed 14 
April 2021 

https://www.educationcounts.govt.nz/indicators/main/student-engagement-participation/transient-students
https://ehinz.ac.nz/indicators/population-vulnerability/socioeconomic-deprivation-profile/#Ref3
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3.1 Creating great graduates through learner success 
| Meeting TES Goals 1, 2 and 3 

 
In the widest sense, learner success encompasses all positive outcomes for learners: it is defined as 
much by the student as by the University. Some may define success as being the first in their family to 
enrol at university, or leaving before completion to launch a new enterprise based on the skills they 
have acquired, or gaining meaningful employment after graduation. It may also include developing a 
strong sense of cultural identity, contribution to hapū and communities, or personal growth and 
development. Traditional measures of learner success such as course or programme completion also 
have their place. The vision for AUT students is for them to have a positive experience of higher 
education, which supports, enables and empowers them to achieve their aspirations.  

A summary of the substantive parts of our draft Learner Success Framework and Action Plan are 
outlined in the supplementary TEC template.  

Our Action Plan builds on substantial national and international evidence for supporting educational 
attainment for under-served groups. We cover this in more detail within this section of the Investment 
Plan, in order to demonstrate how we are responding to the first three TES objectives: through 
removing structural barriers; changing our curriculum and assessment approaches; adopting student-
centred and culturally responsive teaching practices; and providing holistic student support.10  

While it is yet to be finalised, the workplan to 2025 is currently based around three main, 
interconnected workstreams:  

• Exceptional learning experiences and holistic student support – we identify ways to connect 
academic and support initiatives to maximise their impact 

• Effective systems and processes – we identify ways to target investment and resources to 
maximise impact  

• Understanding our students and ourselves – we monitor and evaluate our initiatives to evidence 
our impact 

This work programme and the associated initiatives are discussed in more detail in the following 
section.  

 
10 See, for example, Black, p.15; Ministry of Education, Best practice, The Brown University Education Alliance, 
‘Teaching diverse learners: Culturally responsive teaching’, Accessed 4 May 2021 
https://www.brown.edu/academics/education-alliance/teaching-diverse-learners/strategies-0/culturally-
responsive-teaching-0#ladson-billings ;  
and Prebble, T., Hargreaves, H., Leach, L., Suddaby, G., and Zepke, N., ‘Impact of student support services and 
academic development programmes on student outcomes in tertiary study: A synthesis of the research’, Massey 
University College of Education Report for the Ministry of Education, New Zealand, 2014  
https://www.educationcounts.govt.nz/publications/80898/5519  

https://www.brown.edu/academics/education-alliance/teaching-diverse-learners/strategies-0/culturally-responsive-teaching-0#ladson-billings
https://www.brown.edu/academics/education-alliance/teaching-diverse-learners/strategies-0/culturally-responsive-teaching-0#ladson-billings
https://www.educationcounts.govt.nz/publications/80898/5519
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Fulfilling our commitment to an exceptional learning environment is AUT’s greatest opportunity to lift 
learner success. It is the area most directly connected to our students, and the domain where we have 
the greatest ability to effect change. Creating an environment where students are engaged, 
supported, stretched, and excited by what they are learning, and how they are learning it, is critical. 
Our new, standardised curriculum structure for all academic bachelors degrees was introduced in 
2020. This will give students greater flexibility to choose the right discipline mix for them within a 
coherent structure that supports the integration of mātauranga Māori, sustainability, and digital 
literacy within each qualification. To date, three degrees have already been restructured and we 
anticipate completing this process for the remaining degrees over the period of this Plan.  

Implement the Exceptional Learning Experiences framework 
AUT’s Exceptional Learning Experiences (XLE) framework (Figure 3) aligns learning activities, learning 
outcomes, and assessments to support the University’s mission of great graduates who care, question, 
and act.  The framework comprises three pillars that draw inspiration from, and are deeply connected 
to, the complex fields of practice and environments that our students will be moving into: work and 
social connection, interdisciplinary collaboration, and authentic assessment.  

The Work and Social Connection and Interdisciplinary Collaboration aspects of our XLE are covered 
in the next section which responds to TES Goal 4 – The Future of Work. For Authentic Assessment, 
AUT has recently begun a major shift in approach towards more authentic assessment practices, 
including a better balance of summative and formative tasks and where the emphasis is on formative 
opportunities for learning. Formative assessment provides regular feedback on students’ progress 
towards understanding key concepts, allowing teaching staff to adjust their teaching practice 
throughout the semester in accordance with students’ needs. This approach can be particularly 
valuable for Māori and Pacific students when the assessment framework provides the opportunity for 
them to explore the concepts within a relevant cultural framework.  
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Figure 3. Aligning the student experience at AUT 

 
Authentic assessment can also mean adopting a form of assessment that requires students to use the 
same competencies, or combinations of knowledge, skills and attitudes that they need to apply in 
professional, work or community life. This approach has been used extensively in disciplines such as 
business, health sciences and engineering; it is now being extended into other fields. Research shows 
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that authentic assessment more effectively assesses students’ higher order thinking skills, inquiry 
skills, and the practices they will need in their future careers.11    

AUT is also trialling alternative assessment practices, which can be more provided in more accessible 
modes than the traditional timed approach. With guidance from Disability Support Services (DSS), 
faculties are investigating a more flexible format whereby students can submit some assessments in 
New Zealand Sign Language, or complete spoken assessments instead of written ones.  

Support great teaching  
Lift teaching quality  

Alongside the implementation of the XLE framework, AUT is developing the capability of its academic 
staff through three professional learning initiatives. The first, the Integrated Academic Practice (IAP) 
professional development programme, encompasses the full range of teaching, research, and 
supervisory activities, and is intended to support holistic development of academic staff. The teaching 
component of IAP is focussed on developing staff to deliver the student-centred and culturally 
responsive teaching outlined in the Learning and Teaching Roadmap and XLE framework. We want 
our students to learn from inspirational teachers, who will encourage their curiosity, challenge their 
preconceived ideas, and support them to realise their potential. Second, all new academic staff, 
including hourly paid staff, who are new to teaching are required to complete the AUT Essentials in 
Teaching course. Building on IAP, this reinforces and deepens understanding of student-centred and 
culturally responsive teaching, along with practical strategies for use in the classroom. Third, all staff 
are encouraged to engage in regular teacher professional learning activities. Additionally, the course 
enhancement process that is part of the implementation of Canvas, our new learning management 
system, should benefit both students and teachers.  

The goals and aspirations of our Learner Success Framework and Action Plan, along with a profile of 
our student population, will form part of our induction for new academic staff. For more information, 
about student-centred teaching and learning, please refer to Section 3 of the Learner Success Plan.  

Increase representation of Māori and Pacific academic staff 

Over the period of this Investment Plan, we commit to building a more representative teaching staff 
at AUT, an important outcome of our Tiriti relationship and a signal of our commitment to be an 
inclusive community and achieve our equity goals. This will be supported by initiatives like Eke 
Tangaroa, our Early Career Academics programme. A teaching staff that broadly reflects the student 
population is associated with positive experiences for Māori students.12 Strong representation of 
Māori and Pacific peoples at all levels of the academy will create a virtuous cycle, whereby the 
improved cultural competence of staff results in better outcomes for students and from our research, 
with resulting benefits for the University and our stakeholders.  

As a provider of teacher education AUT also has a role in improving outcomes over the long term by 
increasing the number of Māori and Pacific schoolteachers. In 2020, 12% of students in our initial 
teacher education programmes13 were Māori and another 15% Pacific, rising to 15% and 31% 
respectively at South Campus.  

Holistic support initiatives to mitigate known risk factors 
AUT’s support initiatives are based on whanaungatanga and manaakitanga, ensuring our students feel 
connected, safe and cared for.  AUT provides comprehensive student services (some in partnership 

 
11 AltLAB, ‘Authentic assessments’, https://altlab.aut.ac.nz/altlab/authentic-assessments/  
12 McAllister, T., Kidman, J., Rowley, O., and Theodore, R., ‘Why isn’t my professor Māori? A snapshot of the 
academic workforce in New Zealand universities’, MAI Journal, 8:2, 2019, pp. 237-238 
13 Our main initial teacher education programmes are the Bachelor of Education (Specialty) Teaching and the 
Graduate Diploma in Secondary Teaching 

https://altlab.aut.ac.nz/altlab/authentic-assessments/
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with the AUT Student Association, AUTSA). AUT has also designed initiatives that directly respond to 
four key risk factors for our learners: lacking University Entrance, being in the first year of study, 
coming from a low decile school, and residing in a low socio-economic area. These are described 
below. 

Supporting students who have not achieved University entrance  
Mediated pathways | Structural barriers in the education system disproportionately affect some 
learners with academic potential. AUT has a series of initiatives designed to provide pathways for 
students whose career choices have already been curtailed by the time they leave school. Programmes 
such as the Certificate in Science and Technology provide an important pathway into engineering and 
science programmes for learners that do not have the necessary high school background. The newly 
introduced Diploma in Arts and Diploma in Business provide a mediated pathway into bachelors 
degrees for those who have narrowly missed achieving UE. Student advisors work with applicants to 
identify a year-long programme of study from their preferred subject area. Each student receives peer 
mentoring, either from Te Tari Takawaenga or our network of Navigators, and those who are 
successful in their first year can transfer all papers into the relevant degree and continue with their 
studies. These diplomas allow learners to commence their studies on schedule, without needing to 
use their fees-free entitlement on a pre-degree programme. To date in 2021, close to half of all 
enrolments in these programmes are from Māori or Pacific students (13% and 34% respectively). We 
are looking to extend this offer into other disciplines; at present students can complete a 
Communication Studies pathway under the Diploma in Arts, and our proposed Diploma in Design will 
be presented to CUAP shortly.  

Supporting first-year students  
Whanaungatanga-based Orientation | Orientation is an engagement process. It is our first 
opportunity to connect with most of our new students and foster whanaungatanga (supporting a 
sense of belonging between students and the University and with each other). Students who establish 
good peer relationships early in the course of their study are much more likely to remain engaged 
with, and succeed in, their course of study.  

Our data not only highlight the important role of other students in enabling success but also the difficulty in 
establishing social and study networks, particularly for those experiencing higher levels of disadvantage and 
for students returning to study.14  

Orientation also supports students to learn about their programme and the support services available 
to them. Over the period of the Investment Plan, AUT will seek student feedback on strengthening our 
Orientation, including ways to encourage social and study networks that are based around the student 
learning experience. One such initiative, trialled at AUT South Campus, included connecting each first-
year student with a Navigator. This approach has yielded positive results to date and we see potential 
for expanding the Navigator-student relationship throughout the full first year of study, and across all 
three campuses. At present however, the cost is beyond the University’s scope.  

AUT Student App  

AUT’s Student App supports social connections between students and with the University. Students can create study and 
friendship groups and provides student-curated community sites where students can answer others’ questions and 
promote activities they have benefited from. Student can build their own Pepeha, pre-select ambassadors, book in 
appointments with peer mentors and other academic support services and make on-campus purchases ( 

Picture 2). My Schedule, a timetabling service in the App, supports students to plan their workload 
a semester in advance. As well as class times and assessment dates, students can add in extra-
curricular commitments such as work schedules and cultural events, view and make bookings with 
University support services, and keep informed of upcoming events. At Orientation, Navigators and 

 
14 Drury and Charles, p. 63 



21 

student ambassadors help students build their own timetable and create a plan to manage the 
weeks when they will have a heavy workload. 

 

Picture 2. Screenshots from the AUT App: booking peer mentors (left) and the AUT Wallet (right) 

   
Project Parity | Analysis of our course completion results identified several core papers in our major 
degree programmes that had high failure rates (called ‘trip’ papers), particularly for Māori and Pacific 
students. Under Project Parity, some faculty and central support services staff have worked together 
to identify ways to support these learners, including providing Navigators, additional tutorials where 
appropriate, and facilitated study sessions.  

Student readiness | The university surveys new students for their readiness for tertiary 
education.  Survey participants are immediately responded to with student support information and 
those who indicate lower levels of readiness are contacted and case managed to access internal and 
external supports.  Those with complex support needs are managed by a team of social/youth workers 
who will support the student during their learning experience.  

Case study | Human Anatomy and Physiology I: lifting the success rate 

This first-year paper is compulsory for all Bachelor of Health Science and Bachelor of Sport and 
Recreation degrees. In 2018, the pass rate was 63% for Pacific students and 77% for Māori. More 
than one hundred students were repeating the paper for the second time, and another 20 were 
enrolled for the third time. After changes to the assessments, course content, and delivery were 
introduced, the pass rate rose to 83% for Māori and 77% for Pacific students in 2020.  

Over this Investment Plan period, AUT will extend Project Parity to other ‘trip’ papers.  
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Supporting students from low-decile schools  
NCEA preparation, transition, and peer support | There is a strong correlation between attendance 
at a low decile school and lower levels of achievement in NCEA, which in turn is related to higher 
failure rates at University. These are symptoms of the systemic disadvantage experienced by many of 
our students. Although we cannot remediate all these challenges, we can mitigate some of their 
effects. Strong partnerships with South Auckland schools are vital for AUT to contribute to wider 
community transformation efforts. Through regular engagement with South Auckland principals, AUT 
and the schools have developed a shared approach to addressing region-specific concerns such as 
lower NCEA achievement and lower levels of higher education attainment than in the wider Auckland 
school system.15 This includes providing school-based facilitated homework sessions for Year 13 
students and hosting NCEA preparation courses at South Campus. Our UniPrep transition course 
provides a six-week introduction to university life. The programme is designed to help participants, 
who are predominantly from low decile schools, to build their academic literacy and numeracy skills, 
forge friendships with their peers, and make crucial connections with University teaching and support 
staff. Individual course counselling aims to ensure they enrol in a programme of study that reflects 
their strengths, study background, and career aspirations (see Workstream 2 in the next section). As 
the programme has continued to develop, the proportion of students passing both UniPrep courses 
has risen sharply; this remained true in 2021 despite being our largest cohort to date (Figure 4).  

Figure 4. UniPrep cohorts and proportion passing both courses 

 

Supporting students from areas with high deprivation scores 
Digital equity, subsidised food, study spaces, and hardship grants | Hosting students who experience 
the daily challenges of poverty means assisting with their practical needs. Through the digital equity 
project, we provide laptops and internet connections for students who lack access at home. This 

 
15 In 2019, 44% of school leavers in South Auckland achieved NCEA Level 3 or higher, compared with 67% for the 
rest of Auckland. Education Counts, ‘School Leaver Destinations’, NCEA Level 3 or Above 2019 Data Tables, 
accessed 9 April 2021  
https://www.educationcounts.govt.nz/indicators/main/education-and-learning-outcomes/1907  
According to 2018 Census data, 14% of South Auckland residents had a degree or higher qualification, compared 
with 33% in the rest of Auckland. Statistics New Zealand Data Tables, Highest qualification and ethnic group, 
2006-2018 Censuses, accessed 9 April 2021  
http://nzdotstat.stats.govt.nz/wbos/index.aspx?_ga=2.174197792.320151107.1617930567-
2051607558.1597373953&_gac=1.14757188.1617930567.CjwKCAjw07qDBhBxEiwA6pPbHk4kQw7tHgOyerCw
0djxt6u2PgXkjs1uPhiFtlh8VdpqthwggCaKXBoCphwQAvD_BwE#  

https://www.educationcounts.govt.nz/indicators/main/education-and-learning-outcomes/1907
http://nzdotstat.stats.govt.nz/wbos/index.aspx?_ga=2.174197792.320151107.1617930567-2051607558.1597373953&_gac=1.14757188.1617930567.CjwKCAjw07qDBhBxEiwA6pPbHk4kQw7tHgOyerCw0djxt6u2PgXkjs1uPhiFtlh8VdpqthwggCaKXBoCphwQAvD_BwE
http://nzdotstat.stats.govt.nz/wbos/index.aspx?_ga=2.174197792.320151107.1617930567-2051607558.1597373953&_gac=1.14757188.1617930567.CjwKCAjw07qDBhBxEiwA6pPbHk4kQw7tHgOyerCw0djxt6u2PgXkjs1uPhiFtlh8VdpqthwggCaKXBoCphwQAvD_BwE
http://nzdotstat.stats.govt.nz/wbos/index.aspx?_ga=2.174197792.320151107.1617930567-2051607558.1597373953&_gac=1.14757188.1617930567.CjwKCAjw07qDBhBxEiwA6pPbHk4kQw7tHgOyerCw0djxt6u2PgXkjs1uPhiFtlh8VdpqthwggCaKXBoCphwQAvD_BwE
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project proved invaluable during the COVID-19 lockdowns and we intend to embed this into our 
standard practice for supporting students. We also provide study spaces on each campus to help those 
who do not have a conducive study environment at home.  

A small but significant proportion of our students experience times of acute financial distress. The 
University’s hardship grants assist students with living costs or extraordinary expenses, as well as with 
educational assessments for those with a possible learning disability. Bureaucratic administrative 
barriers to access for immediate funds/vouchers have been simplified. The Office of Māori 
Advancement has an additional fund for Māori students and provides funding for Titahi ki TUA (the 
Māori Students’ Association) to hold weekly meal and study sessions in Ngā Wai o Horotiu marae. 
Food insecurity is a constant challenge for some of our students.  We subsidise the food offerings at 
South Campus, providing low-cost, healthy breakfasts and lunches. In 2020, AUT also granted $50,000 
from its Hardship Funding for Learners to Tautoko, AUTSA’s food pantry and financial assistance 
service. Tautoko was established with the support of the University and had formerly relied on staff 
and student donations.  

Supporting students with disabilities or impairments 
AUT has growing numbers of learners with a disability or impairment,16 who are accommodated 
through an accessible and inclusive application process. Accommodations can include funding and 
sourcing adaptive and assistive technologies, along with personal support in the classroom or when 
undertaking work-integrated learning. Where appropriate, we may also adjust teaching and 
assessment expectations. AUT is supporting learners with a disability to access social and leadership 
activities on campus. The University has a dedicated team of advisors who support students and their 
whānau as they transition into tertiary study.  

Overall, students with impairments achieve at a relatively high level; their average course completion 
rate was 83.7% in 2020, compared with 86.4% for other students. To better understand their needs 
and experiences, we conducted the 2020 Barriers to Learning review. This student voice project 
revealed that those who used our Disability Support Service were broadly very positive about their 
experience, although there were some coordination and communication issues between support 
services, teaching staff, and the schools. AUT will be working to implement the recommended actions 
over the period of this Plan. As Canvas is being implemented in accordance with Universal Design 
principles, this will help ensure our content is accessible and inclusive. In addition, in 2021 we began 
supporting Deaf and hearing-impaired students to complete assessments in New Zealand Sign 
Language and translating some digital course materials and student communications into NZSL. 

 
16 There were 1,665 students with a noted disability in 2020, up from 1,431 in 2018.  These numbers are self 
reported and likely to be understated. We have changed the relevant section of the enrolment form to gather a 
better understanding of the scale of the need for support, and improve our service to students 
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Our approach to creating student-centred systems and processes includes: an ongoing engagement 
programme designed to help students feel connected to each other, to their teachers and to the 
university community; development of tools to enhance our academic advice and course counselling 
services to support students achieving their goals; and reviewing our engagement, verification of 
attendance, and withdrawal processes to ensure learners are treated in a way that is tika, pono, and 
aroha.  

Enhance academic advice and course counselling 
Quality pre-enrolment course counselling and academic advice help students make informed 
decisions and have a clear understanding of the University’s expectations. UniPrep participants 
receive individual course advice once NCEA results are released, to identify their aspirations and jointly 
design an appropriate course of study. Preliminary explorations of past NCEA data have provided AUT 
with an insight into the relationship between specific unit standards and the likelihood of success in 
subsequent university courses, especially those with high failure rates. We have used these data to 
develop a subject matching tool to support greater alignment between a student’s academic 
foundations from secondary school, their career goals, and their programme choices. We will test the 
tool in late 2021, make any further enhancements, and look to deploy it to all relevant staff from 2022 
onwards.  

Review our enrolment, attendance, and withdrawal processes 
Some of our existing processes and policies could better serve our students. Over the coming three 
years, we will be reviewing some of our enrolment, attendance and engagement, and withdrawal 
processes.  These are still under discussion but may include changes to the timeline for verifying 
attendance, which will serve both students (in allowing more time to withdraw without financial 
penalty) and the University (in providing more time to re-engage students in their studies). However, 
there are potential financial and EFTS modelling implications which may warrant further discussion 
with TEC. For students, even those who are eligible for a full refund may experience psychosocial 
implications. Understanding these effects helps the University determine an appropriate 
organisational response. We are currently working on deploying a digital verification of attendance 
register, which will provide early warning of students who are not engaging with AUT systems. When 
coupled with early assessments or learning activities in all first-year papers, this will identify those 
students at risk of disengagement and allow the University to offer targeted support. 
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Support students’ academic success, wellbeing and resilience 
AUT has a wide range of initiatives designed to promote students’ academic success. Over the period 
of this Investment Plan, we will look to better coordinate these initiatives, and balance the provision 
of a comprehensive suite of options to meet students’ diverse needs and learning preferences, with 
more targeted interventions for those students most at risk.  

In 2021, AUT ratified a new Student Academic Support Philosophy, designed to build a university-wide 
consensus on our approach to student support. We aim to provide a cohesive, high-quality system 
that encompasses faculty-based support, student learning advisors, peer mentors, Navigators, and 
Studiosity (an external, 24/7 learning support service providing ten free sessions for every student, 
where written feedback on assessments is provided within 24 hours). Led by the Learning and 
Teaching Committee, and developed in partnership with AUTSA, the faculties, Student Services, the 
AUT Library, and Te Tari Takawaenga, the philosophy (Picture 3) recognises the centrality of culture in 
students’ personal and academic wellbeing, and sets out the kind of support students can expect, 
regardless of where they choose to seek assistance. This philosophy will be communicated to staff and 
students in 2021 and will shape our academic support delivery over the period of this Plan. 
  
Picture 3. Draft student academic support philosophy 

 
The AUT Library contributes to academic success through developing four core learning attributes - 
being able to enquire, evaluate, express, and disseminate knowledge – in tandem with subject specific 
content knowledge. The Library and other academic support units work in partnership with faculties 
to design and deliver tailored support within courses that enable students to meet learning outcomes 
and assessment requirements. The Library deliver workshops that are often taught within timetabled 
class hours or embedded within the Learning Management System, ensuring the support is provided 
where the students are – in other words, removing barriers like having to go somewhere outside the 
course of study for help.  

Other key support initiatives include: 
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• Online courses on academic integrity, sexual consent, and positive relationships 
• AUT’s YouTube channel AUT literacy for assessments which has hundreds of videos that support literacy for 

assessments (most videos have been viewed thousands of times) 
• Regular peer mentor training and supervision from qualified staff 
• A range of extra-curricular options to support students’ personal growth and development, including 

Brightside which supports students to develop resilience, self-efficacy, balance, meaning and connection 
• Ongoing support of students’ mental health and wellbeing and wairuatanga 
• The iRefer guide to help staff identify students of concern and refer them to the appropriate service  
• Accommodation plans for students with disabilities or impairments, which can include access to assistive 

technologies, reader/writers, sign language interpreters, and any other support that may be appropriate. 
For students with a suspected learning disability, we fund the cost of educational assessments with SPELD 
and other approved assessors.  

The WQ recreation space will open in mid-2021, providing a safe place for formal and informal sport, 
recreation, and cultural opportunities that enhance students’ wellbeing. These activities will 
encourage social connection through organised and informal student interaction. The WQ facility is 
also intended to provide student placement and volunteer opportunities (Picture 4). 

Picture 4. WQ recreation themes 

 
  

https://www.youtube.com/channel/UCBydbfeBSD9AwosnA33JZ2g
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Our students’ lives are complex and they are not defined by their visible data or our interpretation of 
it. However, a deep understanding of student-related data can identify patterns and opportunities to 
provide effective support. To date, we have completed extensive analyses of: 

• our student profile over the last five years, identifying its unique characteristics within the New Zealand 
university sector; 

• the risk factors that have the strongest predictive power in determining whether a student will pass papers 
successfully; 

• the attrition profile of our programmes; 
• the performance of our courses, to identify ‘trip’ papers; and 
• the ongoing impact of our UniPrep programme in widening access to university education and preparing 

students for their first year of study. 

We have also undertaken multiple student voice projects, including those in Table 3. 

Table 3. Student voice projects at AUT 2018-2021 

Year Project Topic 
2018 Industry engagement  

Great graduates 
Doctoral research experience 

Engagement with industry over course of study 
What our mission means to students 
Understanding the challenges 

2019 Learning Management System 
Study and Social Spaces 

Student needs, expectations and use 
Perceptions of non-classroom spaces 

2020 Scholarships 
Barriers to Learning 

Experience of our offer and process 
Students with disabilities or impairments 

2021 Student withdrawals 
Essential student experiences 

Why students withdraw 
Strongest positives about the student experience 

This work provides the platform for a new learning analytics plan to be developed for the Investment 
Plan period. These analytics will be aligned with, and support the development of, our Learner Success 
Framework and Action Plan. Some examples of how we plan to extend the work are listed below. 

Enhance our learning analytics programme 
In 2017, we identified a series of student behaviours that are positively associated with successful 
completion of a course, including use of the library, attendance in class, assessment submission, and 
engagement with online learning platforms. In 2019, we trialled digital ‘nudges’ to first-year Bachelor 
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of Business students, encouraging these behaviours. Over the next three years, we will use the AUT 
Student App to extend the pilot to all core undergraduate courses. We will also evaluate the 
effectiveness of different kinds of nudges based on student preferences.  

We are also developing a series of automated reports for teaching staff and course coordinators, 
providing them with critical information on their students at key stages during the semester. In the 
trial phase, teachers will receive reports at Week 0 and Week 4 (following the first assessment). The 
Week 0 report will provide anonymised insights about the class profile, highlighting any factors that 
might influence the mode of teaching delivery, support materials supplied, or additional resources 
needed such as peer mentors. An example could include the number of students with impairments 
that require accommodation, or the proportion who are repeating the course. The Week 4 report will 
identify both students who did not submit the first assessment and those who failed, so they can 
receive timely support.  

AUT will also ensure that students have access to their own data through the AUT Student App and 
Canvas, particularly as this relates to their learning behaviours.  
Understand the discontinuation experience 
Recent analysis of attrition across the university sector showed around 26% of students withdraw 
from AUT by Year 3 of their degree. A further ten percent remain at AUT but change to another 
programme, placing us in the mid-range for the sector.  The outcomes were particularly concerning 
for students who withdraw after their first year of study; fewer than half (45%) go on to enrol at 
another university.17 Analysis of AUT data showed that the period directly after mid-semester break 
is a critical time for students; many students either withdraw, or fail to re-engage with their course, 
after this period. This is similarly true for the inter-semester break. In 2021, we began a project to 
improve our understanding of the drivers of withdrawal, and ways we could better support our 
students with the challenges they face. The project follows three distinct cohorts:  

• Students who withdrew in the first two weeks of semester, receiving a full refund; 
• Students who withdrew after completing between 11-75% of their course; and  
• Students who do not complete (DNC) more than half their papers.  

This work will inform our interventions from 2022 onward.  

Measuring our progress  
Achieving parity of outcomes for all AUT students will be a significant challenge requiring collective 
action. We are committed to ongoing reflection on our practice and strive for continual improvement. 
We will seek student feedback and involvement at each stage of the process and will continue to 
enhance our analytics programme to ensure our interventions are effective and well targeted.  

We measure retention and course completion rates for each programme as part of the annual review 
process, and the new business plans will require schools and faculties to measure progress towards 
our EPI commitments. We will expand this by developing formal learner success scorecards for each 
programme, monitoring attrition rates at programme and university level, and evaluating the impact 
of our initiatives designed to mitigate risk factors for academic success. For students who present with 
these risk factors, we will also monitor their use and satisfaction with our services, interventions, and 
processes. At the university level, we have introduced a new KPI focussed on the success rate for 
students from lower socio-economic areas. 

Our Learner Success Action Plan will evolve as we learn from our students, our experiences, and from 
others. We will know that our actions have been effective when students’ satisfaction with learning 
and teaching increases, attrition rates fall, and our course completion rates increase. We anticipate a 

 
17 Note that we were unable to access data for ITPs 
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slow and steady increase in success rates for our learners from lower socio-economic areas, which will 
then lift course completion rates for Māori and Pacific students, and for AUT.  

Institution objective Lift the course completion rate for Māori and Pacific learners 
Corresponding focus 
areas/TES actions 

• Hear and act on the voices of learners/ākonga and their whānau and communities 
• Provide a safe and supportive learning environment that includes access to 

support for the basic needs of learners/ākonga and for their physical and mental 
health 

• Develop a whole-of-organisation approach to understanding and meeting the 
needs and aspirations of all learners/ākonga, including valuing their languages, 
cultures and identities 

• Partner with Māori to support rangatiratanga, and Māori educational success as 
Māori 

• Identify and reduce barriers for all learners/ākonga 
• Support successful learner transitions through the education system and into 

work 
• Support disabled and neuro-diverse learners to succeed 

Description of related 
activities  

Implement AUT’s learner success plan 

Performance indicator Course completion rate for Māori learners 
Course completion rate for Pacific learners 
Note these are aligned with the measures and targets outlined in AUT’s EPI 
commitments 

Baseline, 2020 Māori: 79.9% | Pacific: 71.2% 
Interim target, 2023 Māori: 81.5% | Pacific: 73.0% 
Final target, 2024 Māori: 82.0% | Pacific: 74.0% 
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3.2 Skills, knowledge and pathways to success | 
Meeting TES Goal 4 

 
AUT is renowned for our applied approach to teaching and learning. Just as we support critical 
transition points for students from pre-application through orientation and into their learning journey, 
we also support their transition from study to work and the world. AUT Directions to 2025 outlines 
our goals in designing student-directed learning and going beyond educated and employable. These 
goals are about enhancing our students’ sense of purpose and confidence, along with their 
employability and enterprise skills, so they can navigate the shifting opportunities of work and 
contribute in all aspects of their lives. Work-integrated learning and classroom-based industry 
engagement allow students to gain insights into their chosen career, apply their knowledge, and 
reflect on the experience to improve their practice. We support budding entrepreneurs to hone their 
skills and develop their business ideas. We are highly regarded for our global outlook and for 
developing our graduates’ ability to care, to question, and to act.  

This section looks at the future of learning and work at AUT. It responds to the following TES focus 
areas: 

• Ensure you are delivering skills and knowledge that New Zealand industries need, and supporting 
learners/ākonga into relevant employment outcomes; 

• Provide efficient lifelong learning options so that people can upskill and retrain; and 
• Ensure your education delivery supports relevant skills for New Zealand’s shift to a carbon-neutral economy. 

 

The future of work 
Around the world, digital technologies are transforming the way we work, and the kinds of work we 
do. In a 2021 study of future work practices in New Zealand, AUT’s Meehan and Watson found that:  

more than two-thirds of firms report having partly or fully automated some non-physical tasks, [and] … a 
quarter report having at least partly automated routine physical tasks and 14% report automating non-
routine physical tasks.18  

Ultimately, automation is expected to have a positive impact on society due to improved productivity, 
greater wellbeing, and the creation of more jobs than are lost.19 Meehan and Watson note that the 
information media, telecommunications, financial, and insurance industries are amongst the earliest 
adopters of automation;20 these industries are, and will remain, heavily reliant on skilled graduates. 
Analysis by McKinsey & Co predicted that demand for service workers and skilled roles such as 

 
18 Meehan, L. and Watson, N. The future of work in New Zealand: An empirical examination, New Zealand Work 
Research Institute, 2021, p. 44. https://workresearch.aut.ac.nz/__data/assets/pdf_file/0004/500278/NZWRI-
IRF-report-Mar-19-final.pdf  
19 New Zealand Productivity Commission, Technological change and the future of work: Final report, pp. 32-33 
https://www.productivity.govt.nz/assets/Documents/0634858491/Final-report_Technological-change-and-
the-future-of-work.pdf 
20 Meehan and Watson, p. 31 
 

https://workresearch.aut.ac.nz/__data/assets/pdf_file/0004/500278/NZWRI-IRF-report-Mar-19-final.pdf
https://workresearch.aut.ac.nz/__data/assets/pdf_file/0004/500278/NZWRI-IRF-report-Mar-19-final.pdf
https://www.productivity.govt.nz/assets/Documents/0634858491/Final-report_Technological-change-and-the-future-of-work.pdf
https://www.productivity.govt.nz/assets/Documents/0634858491/Final-report_Technological-change-and-the-future-of-work.pdf
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managers, technicians, and professionals will continue to grow, particularly in Auckland.  However, 
the intervening period is likely to involve some job losses and displaced workers, with lower skilled 
workers at greater risk.21 To ensure the benefits of the digital revolution are shared equitably, we need 
a coherent, flexible education system that equips students with the transferrable skills, opportunities, 
and mindset necessary for success in a changing world of work.  As argued by the Productivity 
Commission, 

one of the education system’s aims should be to prepare people to be adaptable and to manage change as 
it happens…. Especially for young people with little work experience, the education system should provide 
clear learning and career pathways (supported by guidance) that help people make well-informed choices 
and to avoid closing off viable options inadvertently, unnecessarily, or too early.22 

AUT’s flexible qualification structure, inter-disciplinary approach to learning and teaching, and 
multiple pathways to entry all contribute to creating such a responsive education system. So too do 
our employer-informed curricula, life-long learning approach, and our focus on building transferrable 
skills, all of which were recommended by the McKinsey report.23 Our new curriculum structure and 
multiple pathways into degrees were discussed in Section 3.1; AUT’s alignment with the remaining 
recommendations will be described later in this section. 

The future of learning 
This section looks at the future of learning at AUT. It considers our discipline mix, our engagement 
with industry, and the way we prepare graduates for employment and the changing world.  

A discipline mix that reflects Auckland’s needs 
AUT’s mix of provision has shifted significantly in recent years, in response to student demand, 
Government priorities, and Auckland’s changing needs. As Figure 5 shows, the proportion of our SAC-
funded students in programmes that are current government priorities - engineering, teaching, and 
science categories (N, I and V) - or programmes where there is significant workforce demand, including 
technology and clinical health sciences (categories C, L, and M), increased from 31% to 38% between 
2015-2020. More growth in health sciences is anticipated over the coming years. There has been a 
corresponding decline in the proportion of students in arts and business, down from 43% in 2015 to 
39% in 2020.  

In the last decade, AUT’s SAC-funded EFTS in science, information technology, engineering, and health 
grew 49% (from 5,042 in 2011 to 7,510 in 2020). When we include architecture and building and 
agriculture and environment, SAC-funded EFTS in these subjects grew 52% over the same period, from 
5,063 to 7,698.  

 

 
21 McKinsey & Co., ‘Future of Work Tripartite Forum: Evidence base on the future of work’, Information Release 
Document, The Treasury, April 2019, pp. 1-10 https://www.treasury.govt.nz/sites/default/files/2019-04/fowtf-
evidence-base-4080406.PDF 
22 New Zealand Productivity Commission, Educating New Zealand’s future workforce, Technological change and 
the future of work, Draft report 4, 2020, p. 8 
23 McKinsey & Co., p. 12 

https://www.treasury.govt.nz/sites/default/files/2019-04/fowtf-evidence-base-4080406.PDF
https://www.treasury.govt.nz/sites/default/files/2019-04/fowtf-evidence-base-4080406.PDF
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Figure 5. Percentage of SAC-funded EFTS by TSC category, 2015-2020 (students in Level 7 + programmes only) 

Over the Investment Plan period, we anticipate that demand for STEM and Health programmes will 
remain high from both students and employers. Nursing provision alone has grown by 59% from 2018 
to a forecast 1,035 EFTS in 2021, placing AUT at the forefront of efforts to respond to the current crisis. 
The Faculty of Health and Environmental Sciences is introducing the Master of Physiotherapy Practice, 
a graduate entry programme which will allow candidates to complete physiotherapy registration 
requirements within two years. This programme is likely to attract mature students, providing an 
opportunity for accelerated progression to leadership roles, where there is a shortage of qualified 
candidates. We will also introduce a perioperative practice specialisation under the Bachelor of Health 
Science at South Campus in 2022, in response to increased demand for qualified anaesthetic 
technicians that cannot be filled within the existing apprenticeship model. The faculty is also 
considering a Physiology specialisation for the Bachelor of Health Science in consultation with 
Auckland and Counties Manukau District Health Boards. The programme fits well with our existing 
discipline mix and contributes to Aucklanders’ overall health and well-being. We will also explore ways 
to engage with the new Māori Health Authority and Health New Zealand. The creation of these 
national authorities should allow AUT to secure student placements in hard-to-staff regions. The 
Māori Health Authority will require a stream of qualified Māori health professionals and graduates 
with strong cultural, managerial, entrepreneurial, and financial skills. There is a strategic opportunity 
for AUT to work with the Authority from the beginning to help build this talent pool; we have also 
commenced discussions with the Pūhoro Academy to provide a comprehensive support and 
mentoring programme for Māori secondary students into and through our STEM and health sciences 
degrees. 

The Faculty of Design and Creative Technologies plans to introduce a Bachelor of Construction from 
2022, with majors in quantity surveying and construction management. This qualification responds to 
the need for qualified construction professionals in Auckland and will focus on developing key skills 
such as project management, partnership building, and advanced technical capabilities.   

The Faculties of Culture and Society, and Business, Economics, and Law will make a critical contribution 
to the University and the achievement of our parity goals. Many students studying STEM and health 
sciences programmes also study humanities and business courses as part of their programmes. Māori 
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and Pacific students are strongly represented amongst both faculties and our learner success plan is 
designed to close the remaining parity gaps. The DipArts and DipBusiness respond to the need for 
mediated pathways into higher education and Arts provision will be bolstered as we embed 
mātauranga Māori into our undergraduate degrees.  

Our response to TEC’s growth priorities and post-study outcomes are covered under Section 5. 

Interdisciplinary collaboration 
Interdisciplinary collaboration is one of the three pillars of our XLE framework and was a key rationale 
behind the new undergraduate curriculum structure. As argued by Careers New Zealand, graduates 
with a broad base of complementary skills will be well prepared to negotiate the future employment 
market.   

Many of the jobs in highest demand will be concentrated in technology-related sectors, so your future 
prospects are likely to be excellent if you have one or more of the STEM skills.... But if you have a combination 
of STEAMED skills – science, technology, engineering, art, maths, entrepreneurship and design – you’ll be 
snapped up! People who can come up with new ideas, products, and cures to solve the world’s most pressing 
problems will be most sought after in the future world of work.24 

The Faculty of Business, Economics and Law is developing a minor specialisation in Māori and 
Indigenous Business Practices, to support the growing Māori economy, and provide qualified staff for 
agencies such as the new Māori Health Authority. While applicable across all disciplines, this minor is 
likely to have an affinity with programmes such as the Bachelor of Arts in Māori Development, and 
the Bachelor of Health Science in Public Health. The University is also investigating the option of an 
expanded entrepreneurship major, based on existing courses in entrepreneurship and creative 
innovation taught by Business, Economics and Law and Design and Creative Technologies.  

Close to a fifth (19%) of EFTS in the Bachelor of Computer and Information Sciences are from the Arts 
and Social Sciences (A) category to date in 2021. In addition to the core paper (Mahitahi Collaborative 
Practices), students are studying additional mathematics, languages, and New Zealand history. Along 
with the technical skills required for a successful career, these students are developing their creativity 
and cultural awareness, attributes that will be an advantage when seeking a career in a constantly 
evolving industry.  

Employer-informed curricula 
AUT has formed lasting partnerships with industry and professional bodies. As described in Section 1, 
industry advisory boards and other relevant industry representatives are closely involved with our 
curriculum development and programme review processes. Taking the new health science physiology 
specialisation as an example, new programmes are established as a result of a need identified by 
employers, who are closely involved in the development process. Industry advisory board members 
or industry representatives are an integral part of the five-yearly programme reviews, providing an 
informed perspective on the qualification’s relevance, quality, and effectiveness. In addition, our 
partners provide strategic advice, inform the University of trends in practice and employment, and 
advise on initiatives to enhance the student experience and learning outcomes.  

Life-long learning and entrepreneurship 
To facilitate life-long learning, AUT offers a range of short courses, for example, establishing business 
ventures, project management, event management, sport and recreation, and te reo Māori. Our 
academic degree programmes are designed to be flexible, including options such as online learning, 
regional delivery, and the Certificate of Proficiency for those who wish to design their own 
programme. Over this Plan period, we will be investigating development of micro-credentials in some 
areas, particularly at postgraduate level. We have explored several different business models and run 
ideation sessions with interested academics. These need to complement our existing mix of provision. 

 
24 Jordan, K., ‘Get ready to work in a digitally transformed world’, Careers New Zealand, 26 March 2019.  
https://www.careers.govt.nz/articles/get-ready-to-work-in-a-digitally-transformed-world/  

https://www.careers.govt.nz/articles/get-ready-to-work-in-a-digitally-transformed-world/
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Several internal and external barriers to the widescale development of microcredentials have been 
identified, including the maximum fee settings and the challenge for staff to incorporate the additional 
teaching requirements into their existing workload.  

AUT also develops budding entrepreneurs, both amongst our students and in the wider community. 
Our dedicated entrepreneurship support system includes inspirational events, practical workshops 
and clinics, start-up accelerator programmes, and business idea competitions. Open to the general 
public, the Practical Innovation and Entrepreneurship short course is a 12-module programme based 
on the Periodic Table of Innovation. Current students can include entrepreneurship within an existing 
programme of study, or as an extra-curricular activity. Co.Starters is one such example; while many 
students participate in the ten-week programme in their own time, Bachelor of Business students can 
work on their idea and complete Co.Starters as the work-integrated learning component of their 
degree. The programme is also included as part of the Master of Architecture and Future 
Environments and we are developing a tailored version for students in hospitality and tourism. The 
proposed cross-faculty entrepreneurship minor will also include a course based on the Co.Starters 
programme.  

Te Kōrau: Building Māori entrepreneurs 
Te Kōrau is an immersive, wānanga-based business development programme that equips aspiring 
rakahinonga (entrepreneurs) with the insights, relationships, and tools to establish a sustainable 
business venture. Te Kōrau weaves together the Co.Starters programme with Māori worldviews 
and narratives, placing business success firmly within a te ao Māori context. Te Kōrau is held in 
Northland and is open to all aspiring and established Māori entrepreneurs.  

 

AUT offers dedicated space on City Campus for collaborating, creating, testing, learning from, and 
working on their business ideas. Students can attend a series of workshops, clinics and drop-in 
sessions, both on campus and online, to receive guidance on developing their business idea.  

The AUT X Challenge encourages students to launch their ideas. Participants attend a series of 
workshops to help develop a detailed business plan, then the finalists pitch their ideas to four expert 
judges. The winning 2020 entries included an Islamic mindfulness app and a device that simplifies on-
site organic waste management. Socially focussed innovation is a strong theme amongst the entries; 
almost three-quarters (74%) addressed at least one of the United Nations Sustainable Development 
Goals, with the largest number focussed on Goals 2 (Zero hunger) and 12 (Responsible consumption 
and production).  

We support the wider innovation community through Project Connect, a speaker series organised by 
AUT, Wynyard Innovation Neighbourhood and the United States Embassy of New Zealand. Open to 
the public, the events provide networking opportunities and critical insights into new business ideas, 
models and strategies. Some of the topics covered in 2020 included digital disruption, virtual 
leadership, and raising innovation IQ.  

Building transferrable skills 
Great graduates care, question, and act. These are fundamental transferrable skills our students can 
build during their time at AUT. Our curricula and teaching and learning practices are designed to 
develop students’ understanding of the wider social, environmental, and cultural contexts in which 
they live and work. As described in the Sustainability Roadmap, our students have opportunities to 
grapple with the challenges facing our society, to identify and test solutions, and to become part of 
the movement for positive change. All four large faculties teach subjects that include a strong 
sustainability focus.  In addition to courses in food ethics and nutrition, sustainable travel, marine 
ecology, and Māori health research practice, our engineering students address issues such as access 
to clean water, sustainable energy systems, waste management, and environmental pressures. The 
Bachelor of Architecture and Future Environments is founded on sustainable development principles 
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and the core component of the reformed Bachelor of Arts is explicitly linked to the United Nations 
Sustainable Development Goals, including Goals 3 (Good Health and Wellbeing), 4 (Quality Education), 
10 (Reduced Inequalities), 13 (Climate Action), 16 (Peace and Justice), and 17 (Partnerships).  

Social responsibility: the new Bachelor of Business degree 
The restructured Bachelor of Business has a strong emphasis on social responsibility. The core first 
semester programme includes the award-winning Ethics, Responsibility and Sustainability course, 
which helps students consider how businesses can act responsibly in the contemporary 
environment. Each of the reformed majors will include a course focussed on social impact 
specifically within that discipline, and students will be required to address ethical, social 
responsibility and sustainability issues in their final year work-integrated learning project. The new 
BBus structure was presented to CUAP in Round 1, 2021.  

 

Work-integrated learning (WIL) is pivotal to our teaching and learning practices and has long been one 
of AUT’s defining strengths. In addition to providing an opportunity for students to test their 
knowledge in a practical setting, WIL helps develop the transferrable skills graduates need to become 
an outstanding employee or successful entrepreneur. Sometimes referred to as 21st century skills, 
these include emotional intelligence, critical thinking, creativity, flexibility, digital literacy, cross-
cultural awareness, and self-management. Demand for graduates with these attributes is expected to 
grow even as workplaces become increasingly automated.25 Almost all of our bachelors graduates 
complete some form of work-integrated learning as part of their degree (92% in 2020), and our 
graduates report high levels of satisfaction with the experience and its usefulness as preparation for 
their career.26 As part of our continuous improvement processes, AUT has established a WIL steering 
group. The group is responsible for creating a formal university-wide set of practices, improving 
student safety and risk management procedures, and developing a co-ordinated industry engagement 
strategy and pipeline of projects.  

While work-integrated learning is embedded in the curricula, AUT also has a range of extra-curricular 
options for students wishing to develop their skills and employability. The AUT Edge and Beyond AUT 
Awards encourage community involvement, reflection, interview preparation and leadership 
capabilities; more than 320 students have completed the awards to date. Our Employability Matters 
programme helps students gain additional insight into their career options through meeting with 
employers and building networks with alumni.  

 
25 Jordan, K., ‘Employability skills are the heart of the future’, Careers New Zealand, 26 March 2019.  
https://www.careers.govt.nz/articles/employability-skills-are-the-heart-of-the-future/  
26 For example, 93% of respondents who had completed a work placement reported that it had prepared them 
for, or enhanced their capability to, work in their chosen industry. AUT Graduate Survey 2019, p. 7. 

https://www.careers.govt.nz/articles/employability-skills-are-the-heart-of-the-future/
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Institution objective Ensure our mix of provision responds to industry needs and Government 
priorities 

Corresponding focus 
areas/TES actions 

TEC growth priorities: STEM-IT and secondary Initial Teacher Education 
Respond to regional industry needs 

Description of related 
activities  

Increase provision in science, clinical health, and secondary initial teacher 
education 

Performance indicator Increase provision in clinical health disciplines, including occupational therapy, 
midwifery, physiotherapy, nursing, and dental therapy (SAC-funding 
categories B28, C27, C29, L24, and M17.3) 

Increase provision in Science (SAC-funding category V) 

Increase provision in Secondary ITE (SAC-funding category I20) 

Baseline, 2020 Health: 2,353 EFTS  

Science: 985 EFTS 

Secondary Initial Teacher Education: 118 EFTS 

Interim target, 2023 Health: 2,500 EFTS 

Science: 1,050 EFTS 

Secondary ITE: 140 EFTS 

Final target, 2024 Health: 2,600 EFTS 

Science: 1,100 EFTS 

Secondary Initial Teacher Education: 145 EFTS 

Impact on mix of 
provision 

See Section 4 
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3.3 Creating great graduates through great research | 
Meeting TES Goal 5 

 
At AUT, we conduct high quality research that makes a unique contribution to our students, our 
communities, and our world. Our research is founded on the concepts of reciprocity, exchange and 
impact; we want to be known for advancing mātauranga Māori and for contributing to a better New 
Zealand by creating a continuous flow of knowledge between communities, academia, students, and 
industry. Our great graduates are informed by and contribute to our research, and we maximise the 
impact of our research by embedding it into our curriculum. AUT Directions to 2025 signals the 
fundamental import we place upon the application and translation of our research, and on our 
collaborations with external partners.  

The strengths of AUT’s research programme are increasingly acknowledged; we are ranked first in 
New Zealand for global research impact27 and our publications are well cited in comparison with the 
other universities.28 We secured close to $34 million in external funding in 2020, including more than 
$18 million with the Ministry of Business and Enterprise and the Health Research Council for projects 
designed to improve the lives of vulnerable New Zealanders. A third of all our research outputs are 
related to one of the UNSDGs,29 and we are ranked 76th in the world for our overall contribution, 
including sixth for Goal 8 (Decent work and economic growth), 11th for Goal 5 (Gender equality), and 
50th for Goal 11 (Sustainable cities and communities).30 Over the coming five years, we look to 
strengthen the nexus between research, teaching, and academic citizenship, and to deepen the impact 
of our research programme. This impact is experienced in practice and in policy, through commercial 
activities and industry, in our classrooms, and in our local communities. It includes our Tiriti 
relationship and supports the development of the communities of Aotearoa, along with more global 
applications of our international collaborations. This section discusses our research development 
programme, and responds to the following TES focus areas: 

• Support excellent, collaborative research, aligned to solving economic, social, and environmental 
challenges; and 

• Build and sustain a diverse education and research workforce. 

Solving economic, social and environmental challenges 
University-wide research themes | Health Futures, our first pan-University research theme, was 
launched in 2020. It was developed in consultation with a diverse range of key ‘future of health’ 
stakeholders, including policymakers, healthcare professionals, entrepreneurs, primary health 
organisations, and other healthcare and community organisations, who worked with us to identify 

 
27 Times Higher Education rankings, 2021 
28 Based on field citation ratio (FCR) as calculated by Dimensions. It indicates the relative citation performance 
of a publication when compared to similarly-aged articles in its subject area. A value of more than 1.0-1.5 
indicates a higher-than-average citation. AUT’s average FCR for 2017-2019 was 2.25, compared with 2.21 for all 
New Zealand universities 
29 Using UNSDG keywords, a review of Elsevier’s Scopus database identified 33% of AUT research published 
between 2015 and 2019 related to the UNSDGs 
30 Times Higher Education University Impact Rankings 2021 
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‘wicked’ health and wellbeing challenges. It is designed to maximise the impact of our research 
through focussed effort and co-designed solutions. With an initial pool of $20 million over five years, 
we invited researchers to co-design responses to these challenges with their external partners, and 
with involvement from early career academics and students. Funding from the inaugural round was 
awarded to a project to address vaccine hesitancy with the Northland District Health Board. Founded 
on kaupapa Māori, the team draws from expertise in social sciences, data analytics, policy, psychology, 
and human rights. Other funded projects include using digital literacy to improve Māori community 
health in alongside a network of Wairoa-based community groups; addressing social isolation amongst 
older people along with SilverLine Trust and several health providers; and a partnership with the 
Southern Initiative focussed on creative capabilities for South Auckland youth. Over this Plan period, 
the University will extend this approach to develop other themes, such as work futures and 
environmental futures to focus our efforts and increase our contribution.  

Serving our vulnerable communities 

Our research programme is founded on an ethos of service and this is particularly evident in our 
work with the vulnerable communities of Aotearoa New Zealand. Recent examples include studies 
with women experiencing intimate partner violence, experiences of in-work poverty, and improving 
social housing, all of which will be used to inform policy settings and deepen our national 
understanding of the experiences and needs of those whose voices are too often marginalised. 

 

Advancing mātauranga Māori | In partnership with Māori, the University seeks to advance 
mātauranga, promote research by Māori, strengthen relationships with hapū, and promote te reo and 
tikanga. Some of our significant contributions include the work of Te Ipukarea Research Centre and 
the Taupua Waiora Māori Health Research Centre, along with the current Health Futures projects. 
AUT is in the process of reviewing its Research Roadmap to 2025, with the intention of more clearly 
articulating the contribution of research to our Tiriti relationship and acknowledging the value of 
Māori and indigenous knowledge.  

When engaged with in a way that is tika and pono, new and old ways of knowing enrich each other, 
deepen the quality and impact of our research and enhance the mana of Māori and the University. As 
such, AUT’s policy is that all research projects must have a Māori engagement plan, and researchers 
must consult with Māori prior to commencing any project with the potential to either involve or affect 
Māori significantly. As shown in Picture 5, such consultation is expected to be detailed and focussed 
on building enduring, mutually beneficial partnerships. At present, the University relies on our Vision 
Mātauranga advisors to ensure researchers are following tikanga, respecting Māori intellectual and 
cultural rights, and using Māori methodologies and recruitment strategies correctly. Tiriti training and 
appointing senior faculty- and school-based specialists will improve our individual and collective 
capabilities and recognise the contribution our Māori staff are already making.  
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Picture 5. Research proposal tips from AUT’s Vision Mātauranga Advisors 

 

Build and sustain a diverse education and research workforce 
Researcher development | Despite the impressive strides we have made over the past few years, 
research remains an area for development for AUT. We need to lift the proportion of staff who are 
actively involved in research and achieve a more equitable balance between teaching, research and 
supervision loads. Our staff have taken diverse pathways into their academic careers and we recognise 
the value of their expertise in their academic work at AUT, including their contribution to Māori, 
experience in professional practice or research consultancy, and practical engagement with external 
partners. Through the Integrated Academic Practice programme, we identify skills gaps and provide 
the necessary support for staff to meet the responsibilities and contribution outlined in our Academic 
Expectations document. In research, this includes supporting junior academic staff to plan their 
projects, join research teams, and build their profile along with providing accountability through 
annual plans and performance reviews. We will offer workshops, supported writing retreats, and 
opportunities for collaborative publication to support staff to lift their research activity. Staff who 
specialise more in teaching will have the opportunity to contribute to teaching- and learning-related 
research. Senior academics lead research projects, foster partnerships with external agencies and 
colleagues from other disciplines, and mentor junior colleagues.  

Across the University, we will review our structures and processes to identify and mitigate barriers to 
research. These include our financial models, opportunity costs, administrative procedures, research 
methods, and statistics and data management support.  

Increasing the proportion of Māori and Pacific academics | As described earlier, we need to attract 
and develop more Māori and Pacific academics to support our students and reduce the additional 
cultural load carried by existing staff, as well as increasing the culture competency of all staff.  

Māori and Pacific academic staff at AUT 

Achieving a representative academic staff is of necessity a long-term strategy. At present, 5.4% of 
our academic staff are Māori and 2.2% are Pacific peoples, which is similar to the average for all 
New Zealand universities.31 On average, 53 Māori and 20 Pacific peoples complete a doctorate in 

 
31 McAllister, p. 240 and Naepi, p. 229 
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New Zealand each year,32 of whom around six and three respectively graduate from AUT. We work 
with high-achieving Māori and Pacific students to support their development and provide targeted 
employment opportunities from undergraduate level, through postgraduate studies, and into an 
academic career.   

 

AUT’s strategy is to develop our own Māori and Pacific academic staff, starting with our high-achieving 
undergraduate students. We will encourage them to engage in further study through postgraduate 
scholarships, and by offering peer mentoring roles. As well as providing employment, mentoring roles 
are an important introduction to an academic career, allowing mentors to build their teaching skills 
and gain confidence in their abilities. As they advance through their studies, they have the opportunity 
for further scholarships and career development through teaching and research assistant roles. The 
MAI ki Aronui group supports Māori and indigenous scholars through their doctoral study and on 
completion, Māori and Pacific candidates can apply for the Eke Tangaroa programme. Eke Tangaroa 
offers permanent, full-time, academic positions to recent doctoral graduates and around 20 people 
are involved in the programme at present. Successful applicants are mentored through the process of 
establishing their teaching and research career and are supported by a senior leader in preparation 
for future leadership roles. As a result of Eke Tangaroa, AUT has been named as one of the “key 
universities for training the next generation of Pasifika scholars.”33 However, the pace of change is 
slow and tends to be concentrated in specific disciplines, including health sciences, where the Pacific 
Islands Families Study is leading the way in developing both Pacific researchers and research 
methodologies. Over the Plan period, we are reviewing Eke Tangaroa to ensure it provides the best 
outcomes for participants and the University, and that it better addresses the challenges faced by 
aspiring Māori and Pacific academics. One early outcome, as recommended by the Wānanga Aronui 
report, is the establishment of a kaiurungi (navigator) role to mentor and support Eke Tangaroa 
appointees as they establish their teaching, publication and supervision careers.  

External challenges to the advancement of Māori and Pacific academic staff include funding 
mechanisms that reward institutions for hiring established international academics over emerging 
local scholars. Within the university system, the additional, frequently unacknowledged workload of 
providing cultural support for colleagues may be a considerable barrier to advancement.34 AUT is 
considering a range of strategies to address these issues, including creating senior Māori 
Advancement roles in each faculty and school,35 reviewing our hiring and promotion practices to 
better recognise the cultural contribution made by Māori and Pacific staff, offering targeted post-
doctoral fellowships, and building the cultural capacity of all staff. 

Supporting student research | Postgraduate researchers make a vital contribution to the academy 
and to the life of the University. Prior to COVID, AUT was experiencing sustained growth in our masters 
and doctoral programmes; while this was largely driven by international student enrolments, the 
number of Māori candidates continues to increase. We are building on this momentum by improving 
our supervisory capabilities, supporting students to hone their skills and publish their work, and 

 
32 Education Counts, ‘Domestic students completing qualifications by ethnic group, gender, and qualification 
type, 2010-2019’, Students gainining qualifications from tertiary education providers, Tertiary Retention and 
Achievement Statistics. Accessed 29 April 2021 
https://www.educationcounts.govt.nz/statistics/retention_and_achievement  
33 Naepi, S., McAllister, T., Thomsen, P., Leenen-Young, M., Walker, L., McAllister, A., Theodore, R., Kidman, J 
and Suaalii, T., ‘The Pakaru ‘Pipeline’: Māori and Pasifika pathways within the academy,’ New Zealand Annual 
Review of Education, 24, 2019, p. 152 
34 Naepi et al, 2019, pp. 149 
35 These roles are likely to be Associate Dean (Māori Advancement) and Associate Head of School (Māori 
Advancement) 

https://www.educationcounts.govt.nz/statistics/retention_and_achievement
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involving students in our research teams. As one example, all Health Futures projects were required 
to include graduate researchers. 

Developing staff supervisory capabilities is the third pillar of Integrated Academic Practice. The 
University has developed a code of conduct for supervisors and introduced a series of workshops, 
covering issues such as expectations, and responsibilities, ethics and duty of care, maximising the 
impact of postgraduate research, practice-led research, industry projects, and supporting students of 
concern. Experienced academics mentor those who are new to the supervisory role, to maximise the 
learning opportunities and ensure a positive experience for both student and supervisor.  

The Graduate Research School offers a series of events to support postgraduate students through the 
research journey and gain exposure to an academic career. These include an annual symposium, thesis 
competitions, a seminar series and blog, writing support, and targeted wellbeing workshops. The 
seminar series covers research-specific skills, including data analysis, ethics, and publishing and 
disseminating findings. We encourage all advanced students to produce quality-assured outputs 
during their studies. Along with the invaluable contribution to their own professional development, 
graduate researchers underpin our research productivity and therefore the University’s international 
reputation.  

Institution objective Lead our sector in external impact 

Corresponding focus 
areas/TES actions 

Support excellent, collaborative research, aligned to solving economic, social, 
and environmental challenges 

Performance indicator Ranking amongst New Zealand universities for field citation ratio 

Baseline, 2020 Second 

Interim target, 2023 Top four placing 

Final target, 2024 Top four placing 

 

Institution objective Respect Te Tiriti o Waitangi 

Corresponding focus 
areas/TES actions 

Ensure that strategies, behaviours, actions, services, and resourcing reflect your 
commitment to Te Tiriti o Waitangi 

Performance indicator Number of Māori doctoral candidates 

Baseline, 2020 68 

Interim target, 2023 Annual increase 

Final target, 2024 Annual increase 

 

  



 

Section 4 (redacted) 
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5. Outcomes and measures 
Organisational capability and response 
AUT is a growing, vital, well-managed, and well-governed institution. We operate within a nationwide 
network of provision to improve the tertiary sector’s sustainability and responsiveness and ensure our 
discipline mix complements those of our surrounding institutions. The advent of Te Pūkenga and the 
new national health authority creates several opportunities for collaboration between AUT and 
regional providers, particularly in clinical health disciplines. These include collaborations between AUT 
and these providers to strengthen the programmes delivered in the regions, as well as offering our 
students a wider range of placement opportunities and experiences.  

Prudent financial management has long been one of AUT’s hallmarks. Despite the challenges of 2020, 
AUT achieved all its financial covenants and secured a 2.9% surplus; we remain on target for another 
solid performance in 2021. The University consistently receives a satisfactory rating on TEC’s financial 
monitoring framework.  

The University’s last academic audit took place in 2015, where the University was commended for 
being “collegial, inclusive, focussed on providing opportunity and genuinely centred on teaching, 
learning and student engagement.” The Cycle 6 audit will take place in 2024 and focusses on access, 
outcomes, and opportunity for Māori and Pacific students. The development and implementation of 
AUT’s learner success plan is an important part of the preparatory work for the upcoming audit.  

TEC’s growth priorities 
TEC has identified a series of growth priorities, based on economic contribution and strategic 
importance in meeting current workforce shortages. The disciplines of relevance to AUT include food 
and fibre, secondary initial teacher education (ITE), and construction. The food and fibre sectors are 
central to New Zealand’s sustainable development and are cornerstones of the New Zealand 
economy. AUT is a leader in the field of aquaculture and agroecology research in New Zealand, and 
this drives a small but growing amount of provision in food science, food safety, and marine science 
at undergraduate and postgraduate level.73 We have some capacity to increase provision in these 
fields at present, although our potential for sustained growth is limited due to the need for additional 
teaching laboratory space.  

Enrolments in our Graduate Diploma in Secondary Teaching have almost doubled since 2017, due to 
growth in enrolments at North Campus (including a mid-year intake) and a new offering at South 
Campus. Latest forecasts suggest we will reach approximately 120 EFTS in 2021, slightly below our re-
negotiated 2021 target. We have considerable capacity for growth in this programme, with the 
intention to introduce a third offering at City Campus in 2022.  

AUT supports the construction industry through our bachelors and masters programmes in 
architecture. Grounded in Te Aranga Māori, these programmes will contribute skilled professionals in 
an area of critical need for New Zealand, while improving the ethnic and gender diversity of the 
profession; at present eight percent of students are Māori and 14% are Pacific, and 41% are women. 
We anticipate our intake into these programmes to remain at around 120 EFTS per year. In addition, 
our proposed Bachelor of Construction will be presented to CUAP in July and launched during this Plan 
period. This programme responds to the Auckland region’s high demand for graduates with project 
management skills and advanced technical capabilities.   

There is a need for more registered clinical psychologists to meet the growing demand for mental 
health services. AUT continues to argue for the benefits of a more extensive and holistic approach that 
includes counselling psychology and psychotherapy. A mental health system with an increased 

 
73 We have 26 EFTS in courses with the NZSCED detailed codes 019905 and 030307 in 2021 to date, plus another 
25 EFTS in relevant marine science and environmental science courses 
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number of qualified mental health professionals, trained in a range of modalities and therapeutic 
approaches, can better respond to patients’ widely divergent needs and experiences, and the 
increasing demand since the pandemic. 

TEC has also prioritised growth in programmes with good educational outcomes for Māori and Pacific 
learners. At AUT, these programmes have largely been in health-related professions and business.  

Post-study outcomes 
We continue to monitor graduate outcomes; one of the University’s KPIs measures the graduate 
employment rate and we incorporate programme-specific information in the periodic review process. 
In general, post-study outcomes data reveal the employability, adaptability, and quality of AUT 
graduates; they tend to make a smooth and successful transition to the workforce with relatively high 
employment rates, and high median earnings in comparison to the rest of the university sub-sector 
(Figure 6).74  

Figure 6. Proportion of graduates in employment (left) and median graduate earnings (right) for young graduates from 
degree-level programmes, at one year post study 

  
Analysis by discipline shows that graduates from health, natural and physical sciences, and education 
all have relatively high employment and earnings outcomes, in comparison with other universities. 
We are one of the major providers of graduates in the disciplines with the highest employment rates, 
including nursing, dental therapy, initial teacher education, rehabilitation, and information 
technology. We are continually monitoring our provision to ensure it remains in line with government 
priorities and employer demand; Section 4 shows how our discipline mix responds to changing needs. 

Our Māori and Pacific graduates also tend to have highly successful outcomes. In comparison with 
other universities, AUT has the second highest graduate employment rate for Māori (79.4%), and 
highest for Pacific (75.5%). Māori graduates from AUT have the fourth highest earnings ($47,000), and 
Pacific the third ($46,000).  

These findings are borne out by our annual Graduate Survey.75 In 2019, 87% of available Māori 
respondents had secured full-time employment, with a relatively high proportion (50%) working in 
public sector or government roles. Almost nine in ten (89%) felt their qualification had prepared them 
for their current role and 92% were applying the skills they had learned. Of those who had completed 
a work placement, close to half (46%) were subsequently offered a role by the same organisation.  

Pacific respondents were less likely to have secured employment after graduation (78% of available 
graduates were working full-time, compared to the average of 84%). Of those who were working full-
time however, the outcomes were generally positive. Three-quarters of respondents (75%) had a 

 
74 Unless otherwise noted, all data in this section refers to young graduates (aged under 25 at the time of 
completion) from degree-level programmes at one year post-study 
75 The 2019 Graduate Survey has been used in this section, due to the impact of Covid-19 on the job market at 
the time of the 2020 survey.  
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permanent role, of which more than half (57%) were in the public sector or for Government. The vast 
majority (88%) felt their qualification had prepared them for their current role, and 87% were applying 
the skills they had learned. Half (50%) of those who had completed a work placement received a 
subsequent offer of employment. These findings demonstrate the strength of the work-integrated 
learning programme at AUT, as well as employers’ perceptions of the quality of our Māori and Pacific 
graduates.  

Performance against prior commitments 
AUT made some progress towards the goals outlined in Investment Plan 2019-2020. Our STEM 
provision increased two percent from 2018 to reach 3,020 EFTS in 2020, while Health provision grew 
by 14% to reach 4,000 EFTS. We have significantly increased the value of new research contracts 
signed, maintained the high proportion of students who complete work-integrated learning, and 
increased the number of Māori bachelors graduates and postgraduate students.  Performance against 
several other indicators was affected by the COVID-19 pandemic and the resulting border closure, 
especially those focussed on enrolments from South Auckland-based students and all those reliant on 
international students or international collaborations. Our first-year retention results were also 
affected, falling several percentage points after meeting our EPI commitment targets in 2019. 

Against the backdrop of such disruption, the increase in Pacific student achievement in 2020 was 
particularly pleasing. The three-point increase in course completion rates took AUT to within one point 
of our 2020 EPI commitment target (Table 5). Unfortunately, the impact on our Māori students was 
more severe; through our Learner Success Plan we are working to lift course completion rates for 
Māori and build on recent gains for Pacific students.  

Table 5. Performance against key EPI commitments 2019-2020 

Measure Cohort group Ethnicity group 2019 2020 
Target Actual Target  Actual 

Course completion All levels Māori 84.0% 82.4% 85.0% 79.9% 
Pacific 71.0% 68.8% 72.0% 71.2% 

First-year retention Level 7 (degree) Māori 73.5% 73.7% 74.0% 71.0% 
Pacific 72.0% 74.3% 73.0% 71.5% 

Participation Level 7 (degree) Māori 11.4% 11.2% 11.5% 11.2% 
Pacific 17.6% 19.6% 17.8% 20.2% 

Levels 8-10 Māori 7.0% 7.4% 7.1% 7.6% 
 Pacific 10.3% 9.7% 10.4% 9.8% 

 

Our commitment to learner success and actions to review and improve our performance are outlined 
in Section 3.1 and the accompanying learner success plan. This programme of work is led by AUT’s 
senior leaders and being implemented across the whole University. In addition to the measures 
presented in this Investment Plan, the EPI commitments we will use to monitor our progress are 
presented in Table 6. 

Table 6. Key EPI commitment targets 2022-2024 

Measure Cohort group Ethnicity group Target 
2022 

Target 
2023 

Target 
2024 

Course completion All levels Māori 81.0% 81.5% 82.0% 
Pacific 72.0% 73.0% 74.0% 

First-year retention Level 7 (degree) Māori 73.0% 75.0% 77.0% 
Pacific 74.0% 76.0% 78.0% 

Participation Level 7 (degree) Māori 11.5% 11.8% 12.0% 
Pacific 20.5% 20.7% 21.0% 

Levels 8-10 Māori 7.8% 8.0% 8.2% 
 Pacific 10.0% 10.2% 10.5% 
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Forecast Statement of Service Performance 
AUT’s new Statement of Service Performance (SSP) aims to measure the impact we make and reflect 
our distinct contribution and areas for development in the current environment. Reflecting the 
themes of AUT Directions and Government priorities, this SSP concentrates on the experiences of our 
students, our contribution to our communities, and our Tiriti relationship.  

   

Indicator Actual 
2020 

Target 
2022 

Target 
2023 

Target 
2024 

AUT 
Directions 
theme 

1. Proportion of students who would recommend their 
programme of study 

81% 81.5% 82% 82.5% 1 

2. Proportion of students who are satisfied with teaching 
quality 

82% 82.5% 83% 83.5% 1 

3. Proportion of bachelors graduates who completed work-
integrated learning while studying76 

92% 90% 90% 90% 1, 4 

4. Proportion of available graduates who are working full 
time 

77% 80.5% 81% 81.5% 1 

5. Course completion rate for students from areas with high 
deprivation scores77 

76% 77% 78% 79% 1, 3 

6. Number of quality-assured research outputs 1,930 Annual increase 2 
7. Proportion of research-active academic staff 55% Annual increase 2 
8. Value of new research contracts signed $33.8M Annual increase 2, 4 
9. Proportion of research outputs with an international co-
author78 

62% Annual increase 2, 3 

10. Ranking amongst New Zealand universities for field 
citation ratio79 

Second Top-four placing 2, 4 

11. Number of media articles using AUT staff as expert 
voices or highlighting AUT research 

1,535 >1,000 2, 4 

12. Number of Māori graduates from bachelors degrees 336 Annual increase 1, 3 
13. Number of Māori students in research programmes 68 Annual increase 2, 3 
14. Number of Pacific graduates from bachelors degrees 403 Annual increase 1, 3 
15. Number of Pacific students in research programmes 48 Annual increase 2, 3 
16. Number of EFTS at South Campus 2,246 Annual increase 5 

 

 
 

 

  

 
76 The definition of work-integrated learning is currently under review and likely to become more stringent; the 
Actual 2020 result may decrease as a result 
77 Areas with high deprivation scores are defined as the census area units (Statistical Area 2) with a deprivation 
score of 9 or 10 
78 This KPI is calculated by Incites, using Web of Science data. The University may subscribe to a different 
software provider in 2021/2022 (not yet approved); the Actual 2020 result may be subject to change  
79 As per the previous footnote, this metric may change depending on our software provider. The Field Citation 
Ratio (FCR) indicates the relative citation performance of a publication when compared to similarly aged articles 
in its subject area. A value of more than 1.0-1.5 indicates higher than average citation, when defined by field of 
research (FoR) subject code, and publication year. AUT’s FCR of 2.22 compares with the average of 2.09 for all 
NZ universities and places us second in the sector. Note that data are released a year in arrears, so the 2020 
result is based upon the 2019 year. 
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6. Other information 
The University recently presented our financial reporting information to TEC, including audited 2020 
results and five-year financial forecasts, and will provide an updated Capital Asset Management Plan 
(CAMP) later in the year. The CAMP provides a summary of AUT’s approach to managing its capital 
assets, including maintenance plans, virtual infrastructure, and the building programme. Our policy is 
to make prudent investments to build and maintain quality physical and virtual infrastructure, 
enabling the University’s vital and growing contribution to Auckland and the world.  

Through the asset management process, the University identifies and prioritises the capital 
investments required to achieve its vision and goals, drawing from such sources as Government policy 
and our specific agreements with Government, population projections, and the University’s own 
development plans. The principles that govern our decision-making include a consideration of whole-
of-life cost; health, safety and environmental impact; and the use of non-asset or shared solutions 
where appropriate.  

AUT has made large strides in developing our capital assets in recent years, including the completion 
of Ngā Wai Hono at City Campus and Mana Hauora Building at South. Our next major project is A1 
Building at North Campus, which will provide much-needed teaching, office, social, and collaborative 
learning space. Construction was halted as part of our COVID-19 management plan and will 
recommence over the period of this Plan. In the meantime, the University is completing the furnishing 
of the remaining floors of Ngā Wai Hono and the WQ Building, to facilitate the removal of staff from 
a leased building which has now been sold. 

AUT has a history of strong financial management and a good track record of managing to its financial 
covenants. For further information about AUT’s capital planning, please refer to the Capital Asset 
Management Plan 2019-2030. 
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